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Six issues of a current awareness bulletin published

occasionally by the ERIC Clearinghouse for Social Studies are
combined in this document. The various issues, written in 973 and
1974, deal with emerging topics of interest in future studies, legal
education, womens studies, minicourses, global studies, and school
ethnography. Each four page bulletin presents a state of the art
interview with a specialist in the field being reported, describes
exemplary projects and classrooms, and includes information on
available human resources, materials, and organizations. In additioan,
ERIC document abstracts and book reviews offer sources for further
investigation of each topic. (JR)
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- Purpose

Looking At is published to let you know what we know about an
emerging topic of interest or current contern of elomentary and
secondary social studies and social education teachers. We, after
all, are a "'clearinghouse.’’ We select, abstract, and Index current
hard-to-obtain doguments for Research in Education (RIE) and
current periodscal articles for Current Index to Journals in Edu
cation (CIJE). Also, we commission of Drepare social studlios
practical guidance papers, interpretive papers, and reference tools
when need, literature, and practice warrant, in the process of
doing this work we get around, tatk with many people throughout

Interview:
Paul DeHart Hurd

Paut DeHart Hure is Chairman of the Human Valu: ¢ Curriculum
Study Project tor micdle schools being developed under National
Science Foundation funding by the Biological Sciences Curricu-
lum Study {BSCS), Boulder, Colorado. This project is grappling
with values, sciencos, the future, and the learning of childron in
such fundamental ways that the product will surely shape educa-
tion in the future.

Hurd has been concerned about the concept of future study sir.ce
the 1930s and his oarly work with the Progressive Education
Assouiation. Maost of his work, consulting, and publication has
been related to science curriculum dovelopment in elamentary
and secondary education, Recently he has boen developing the
human vatues project: chairing a UNESCO project to develop
resource books for South America, South Asia and Africa; con-
suiting for NASA on their aducational projects: and developing
his own project in human biology. He tries to Incorporate a
futures component into cach of these areas, "with modast, very
modest success.”’

White he and Jemes Oswaid were in Boulder working on the BSCS
project, he answered questions and commented on future studies
during a hurried 7 a.m. breakfast,

On the historicsl perspactive ot future studies—

Hurd: “The term wasn't roally used in the 30s and 40s but thero
was a great emphasis on dealing with contemporary problems:-
‘contemporary’ meant almost immediate. That was a long step
from what we were dealing with previously, so it was a great step
forward, but it wasn't any more forward than the present, and |
think that the big difference is that we are now taking a forward
look into the problems. {t we don’t begin working on the com-
plexity of the problems that we now have around us, that we can
identify, that are in the future, then we are never going to be
able to deal with them. We need to deal with grobloms on a long
term basis and anticipate the goals, the national goals, that we
would like to aspire to. Trying to deal with these immediate
problems alone dorsnt’t get us any place...We find aimost ail of
our efforts t. s solving these probloms — whather it's urhan
development, transportation, or ail ot the work that seems to be
taking care of the little things here and there -- have made it all
more complex as time goas on, We haven't solved the problems.”

Oswald: ''So are you saying, Paul, that the tendency is to partial
accounting and what we need is wholistic accounting? So that
future studies. developing more sophisticated ways for accounting,
couid in junior high, senior high, and elementary sensitize kids to
there being more variables in the probiem than one, two, or_thrge?'.
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the country, have many visitors, and receivg many letters and
telephone calls tor Information about who is doing what, and
whaut Is the latest activity on 8 topic, Before enough theory, prac:
tice, or materials Have crystattized or surfaced to warrant 8
practical guidancé paper, we hope to make available information
about practice, pecple, matarials, and ideas on a topic as we rer
coive it; performing a clearinghouse and communication funetion
through Looking At.

Looking At is also intended to be a catalyst increasing com:
munication from you to the tlearinghouse. Please send us
descriptions of your work, announcements, questions, syliabi,
guides, experimental matarials, and suggestions for a socond
Looking At in future studies and for Looking At on other topics.

Hurd: ‘'An titustration - the double knits that came in in the last
few years. They are affecting the economy in Australia and New
2eadland, and dry cleaners here, because knits are washable, In the
past, theso things have happened randomly and without organiza-
tion, and now we have oursolves into a lot of messes, social and
economic, The problem has impinged on us snough now; it is
conspicucus &iough that you can arouse interest,

"One of the things that is happening in the scientitic community
is the drive towards social responsibility and an attempt to plan
sciuntitic research in terms of that which is going to be most use:
tul to mankingd. { think it is an encouraging sign that we arc
getting a forward look. There are efforts in Congress and other
places to bring ahout a logical assessrnent, to take & look at the
possible ramifications that & technological dovelopment wili have
on society and people, before we get so far involved into it... We
are not used to doaling with compiex probiems that have many,
many interactions, | think there is a new style of thinking coming
in,

"For {ack of a butter name, and | aimost hate to use the word, it
is an ecologicai kind of thinking, which recognizes the compiexity
in tho interaction of things, that thore is tiot straighttorward attack
on most problems...Now we have just coms out of a period in
sclence, and we are just emerging very slowly into what will hope:
fully be a new era. As you know, in the past ton years all the
efforts of the NSF were confined to discipline-centered programs
and updating tiie disciplines. The goals were very restrictive
almost in the opposite direction of future studies, But now there
is a willingness to face that the teaching of science should no
fonger be value free. Sinco we are essentially developing a morat
science, which means assuming this responsibility, you find many
writors, very infiuential peopie in terms of the sclentific com-
munity, saying we have got to fook at theso broad Issues, and we
have got to plan scionco it torms of problems that mankind is
concerned about. So, as 8 movement | think we are past the

stago of bitth.”

On atittudas of students toward future study and the possibility
of a pessimistic outlook—

Hurd: i haven't taught a course on futuro studies, but from
teachers | have heard who have taught it at the university level
there is a tendency towards students becoming pessimistic. |

think 7ne of the reasons why student pessimism has developed is
that many courses have dealt entirely with the problems we have...
without considering the goals ot mankind, the value questions, and
whare we want to be in tho year 2000 - what kind of a lifo

would we like to have. So you start with something that is over.
whelming and complox. We need to start the other way, to detine
which minor efforts have been made, to redefine our national
goals, and to consider those things which we think are worth-
while in life. The poverty among people, as | see it, is a poverty of
commitment and values and where they want to go. Though

many are out i the hills trying to tind themselves, | think they
would do better in the library,” (Continued pg.2)
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Interview (continued)

On future studios 8 a distinct course, or infused in tho rpesent
curriculvme

Hurd: "‘Now | think tuture studies shouki be throughout the
curricutuin. Yhe rationale and philosophy ot sducation needs to
be rethought. it is my feeling that we need @ new kind of an
education tor a new kind of worid, to put it in journalistic torms,
Otd models ate yused to deveiop courses, far iemoved from the
kids. This attitude needs to be rearranged with an expectation
toward ¢heage. The expectation that tomorrow wiil be different,
and that we cait make it ditferent, is the direction that s botter
for us.

"My view is that the best place to put future studies is through-
out the vatious courses. In sgienge, tor example, we have theories
and principles of long duration. These need to be shown effective
in relation to ali the problems of mankind. We have somg know-
ledgo that s future onented. i see this as a mechanism for
improving and rissing the level of information that is taught -
and we have an awtul [ot of tact and intormation:based scienge
coutses - to the level of knowledge. Then you have the tools by
which you can progress, for at the knowledge fuvet there Is a
certain firmness - the theories and pringiples have a certain
permanence. | see emphasis on the future as also serving to up-
gracle Mmany gourses to a highet level.”

Oswald: is there a lack of matenai? Somo feel there is not
enough stuff arowik! — not enough substance, not enough tech:
niques to either make o futuristic curricutum or infiltrate the
traditionat curriculum with futuristic notions. | would like to
take the opposite point of view. Lying in libraries alt over the
world there are books, some of them sixty years old, that any
teacher in any school, in any socioeconomic situation can use to
assist the students in thinking about the unknown, thinking
about possibilities and probabiiities, thinking about complex
things, and to stimulate practice in dealing with those issues.
When one sges the literature from Kahn, Fulier, Toffler, Meadows,
and others, ong can't argue the iack of material. Movies have a
futuristic theme, so does science fiction, and market research is
always tainted with future probabilities and possibilities. | think
it is very easy to tind materials for a course.”

Hurd: “There is not a general awareness uf the problem, though,
by a large percentage of teachers. Therefore they do not perceive
future studies as their responsibility. | find this with the student
toachers, aiso. It frightens them, in a way, that they might really
be having something to say about the future.”

Oswald: '"Some of our graduate students at Syracuse University
in Social Faundations did a little study using the Delphi tech-
nique. They dealt with the social studies cutriculum. We asked
them to make projections for five year periods going beyond the
year 2000. it was apparent that these students were very clear-
headet! about now and about three years beyond, but when they
got to five, ten, twenty years ahead, practically ail had dropped
out and weren't interested, or obviously weren't sensitized. Per-
haps the study couid be interpreted that people don’t typically
think in tong, forward timo frames. | think thore are ways -
exercises, games - that cain sensitize the teacher, can heip us
think in terms of 1980 or 2000.”

Hurd: "1 wish that tuture studies were a part of a begirning
course that most teachors take, such as the Social Foundations of
Education. You see, | tind many English teachers using science
fiction, but that is all they are doing. It is just like using
Shakespeoare, except that the future is more interesting to
youngsters. But to bring any intellectual understanding to science
fiction, to explore what it may represont, just doesn’t happen. It
1s a body of literature that has developad like English fiterature or
American literature - science fiction literature - and it is just
that. | haven't seon roally one place whore | feit that the study of
science fiction was placed in any kind of inteliectual context, that
it might be more than just an interesting and exciting kind of
story you ¢an get kids to read.”

Oswald: ""So Future studies is a field detinitely in search of a
rationale, a formulation.”

Hurd: '’'You have to have a someplace and a somebody to get
sort of a criticai mass. You Can’t exert a movement in this
country all by yourselt. You have to find out who is on the sams
side of the fence. A lot of people, | think, are struggiing for some
kind of insight They hear about futurism and future studies, and
they read about it, and once in a while there is an article in the
popuiar press that sounds kind of eiciting. | think this is the way
that things sort of get started. | get impatient with the stowness of
it, but it is the clearing of the trees in order to get started, and
there is a little body of fiterature th: « must be and is becoming

Book Review
Mary Jane Lrunstan and Patricia W, Garlan, Worlds iu the Making:

Probes tor Students of the Future, Englewoud Clitfs: Prentice:
Hali, 1970,

Ting book is o sampler, a guide to the extonsive Hterature on the
future.

The tllustrations alono aro woith the price of the book. in face,
just about any one of the many grticles comprising this bnok
wouid be worth the price of the entiro collection,

Authors Dunstan and Garlan, of the Lollege of Marin {County,
Galiforiia) Communications Department and Langloy Porter
Neuropsychiatric Institute, respectively, have provided a signifi-
cant contribution for faturist education. Between two attractive
s0ft covers, thoy have developed a 370-page itinerary for students
who wish to travel the path of considering aiternative futures,

Major questions are posed: ""AreYou Ready?"’, “The Machine ~
Enemy or Ally?” and "Evoiution or Revolution?”’, There are
seven categorioes of articles ranging from ''Grokking the Problem”
and ""Coping with Change'’ to *'Discovering Human Nature’' and
"Inventing the Future.”

Contributing authors include Don Fabun, Alvin Toftler, John
Howard Gritfin, Raiph Ellison, Ken Kesey, Joseph Heiler, Arthur
C. Ciarke, Constantine A, Doxiadis, Richard Buckminster Fulles,
Arthur Miller, David Sarnotf, Robert Theobald, E, M, Forster,
Lewis Mumford, anc many others. There are cartoons, sketches,
quotation inserts, and full color photomicrographs and
photographs.

*Let us imagine a particuldr space and time circa 1986," begins
one of the inserts in Strenger in A Strange Land. It continues,

a home in the subiurbs of Phoenix. A man is sitting in the middie
of a circular room, and on the curved walls around him he can see
the ocean - surt breaking over the rocks...”” Where, the author
asks, *doas ‘reality’ begin and end?”

Or consider **Are You Ready?'’, which begins, "' Your child may
tive to be 100. And in his lifotinie, he may take «irugs to raise his
intelligence, may have a ‘talking’ computer as a colieague, and
may select the characteristics ot his children before they are
born,..” Ant humor, too, as in the case of two scholatly gontle-
men observing a shatt of light...'What do you think, Professor?

Is it a laser, a maser, a quasar, or just a little ray of hope for all
mankind?'' For the student and teacher, Worlds in the Making is a
"ray of hope...”

It is an excitingly bold effort. For the teacher and student it is a
course on futuristic thinking wrapped up in a beautiful package.
1ts table of contents amounts to a syllabus for future studies.

And tor those who need further assistance, the authors have
provided a Teacher’'s Manual/Future File. In this pre-punched
{for notebook) tear-apart manual, teacher guidance is provided in
one type and students are counseied in italics, For each section of
the book thore is a corresponding section in the manual and these
pagos are loaded with ideas, suggestions, and 'Other Resources”
complete with addresses and 2ip codes, Together, the book and
manual are a teachor’s dream. {Publishers: Look this set over and
consider the loving care that the production team invested in this
handtul of paper and ink. Maybe this tormat is what you have
been looking tor.}

Worlds in the Making is a turned-on communicution that presents
educators with a problem: {f teachers of English and scionce and
social studies all want to use tho book, then what wiil happen to
the ""boundaries’ butween “the subjects’’ as we have known them?
Perhaps Cart Rogers was correct in advising, ''in the coming world
the capacity to face the new appropriately is more important than
the abiiity to know and repeat the old.”

Worlds in the Making is a primer for those interested in ‘facing
the new” including the unexpected.

James M, Oswald

American Universities Field Staff
-V

ENVIRONMENTAL EDUCATION

Environmental education concerns sie part of future studies
concerns. Write for the newsletter of the ERIC Clearinghouse for
Science, Mathematics and Environmental Education, which is
distributed free of charge. Address: SMEAC, Environmantal
Education Newsletter, 1460 West Lane Ave., Columbus, Ohio
43210,

ERIC De

Aseatch ot the b
and think’ pige
of dogunments to
Science Educatic
Education e
ERIC Coruaent
rightud coutse i
research, and ¢ot
future studivs to
80302,

The tollowing an
Bnthesda, Maryk
x070K COpy is §]
complote absteae

Fuiuristics, pubd’
Hawaii State Dey
structional packe
packet intludes:

generalizations, ¢
readings, The gei
by man have bro
man to live a e
created problem:
intensify them ir
an aven moi@ e}
the part of peop

progressive educ

A Teacher Guide
written in 1870°
social stuclies, i

- Chorry Creek M

ED 066-840,

The objectives ¢
process of decis.
munication; 3) :
betwoen society
of the presant lev

_ inay take in the

will deal with re
Eiements of Dec
International Sir
Environmental ©
Problems,

FUTURE STUL

A high schooi ¢r
by a8 team led £+
litinois. Reatlinr
seminars introdu
The students th
year perlotis, fot
governmant, Pre
group research,

course syliabus

Worlid Civilizatic
Road, Rosells, !

FUTURES CON

Futures Conditi
January 1973, ¢
scription is $24
N.Y. 10001. T
pation trendlett
are about interli
industriai era to

Cantents of the
an interview wit
the Study of So
Alto, California’
that confront iv’
for Involvement
"Community C
Minneapolis are
Rating Scale,”
and ""Opportuni
discover the futt
programs. Docul
25 and 50 cents



BEST COPY AVAILABLE

cuments on the Future

HIG document hios yielded a few course gurdes
os. Hopetully this bulletn will stimulate o How
the & RIC Glearinghouse for Socal Studies’Sacil
nal swntable tor announcoment in Rosearch i
production i migrohiche and hard copy by the
Reproduction Service. Send cuttent, non-copy-
schptions, experimontal materials, classroom
terence amt rescarch papers ghout futursm and
ERIC/ChESS, BBO Broadway, Boulder, Colo, ado

presently availablo from EDRS, P. O, Drawur O,
1 20014, Microfiche 1s 85 cents por title ancd

29 per 100 pages. We suggest you refor to the
tin Research in Education betoie ordening.

Shed by the Othee ot Instructionad Services,
artment of Education, 192115 a 24 -page

tfot jumor or semor high schoot students. The
apre amd post-test. three lossons with major
ehavioral objectives, ledrnting activities, and thieg
cratizations are: 1) technological advanges macde
1ght about rapsd thanges making it POssible fot
tter” lite; 2) technologi: of chahges have aiso

, they will bring about many new onas, and

the future; 3) in the future change will occur at
d pace. anct 4) change will require planning on

e, government, dustry, scientists, exports, and p
tion system. Order ED 064 001,

for the Course: "Toward the Year 2000 was
w John Buchandn and other teachers from the
thematics, English, and science depd tments 1n
1 School Englewood, Colorado. 178 oy Ordier

the course are: 1) to teach the elements and
1making: 2) to improve the Proess of com:
develop an awarenuss of the interaction

ind technology; and, 4) to tevelop an awareness
¢l of technology and the directions technology
uture. Student centered problom solving groups
want real ife situations. The uits are:
sion Making: Communications; Nation Building;
widtion incluching computer instruction; The
1518; Labot vs. Management; and. Major Urban

.ES AT THE HIGH SCHOOL LEVEL

Momore course in future studhies is being taught
Jack Pomatto at Lake Park High Schoot in

on Brophetic views ot the future, films, and

e the course, followed by experiential activities.
s predict their futures in. 5-, 10+, 20 and 40
Jasing on career Orientation, recreation, and
Jiction is a group process with brainstorming,
‘oup wniting, and pressitation, Write fo! the

« bibliography: Jack Pomatto, Team Leader,
15, Lake Park High School, 6N600 Medinah
hnois 60172,

JITIONAL

nal, Volume 1, Number 1, was launched in

sunder and editor 15 Robert Theobald. Sub)

"ot year, address; 34 \West 33rd St., New York,

obaid describes the publication as "a partici-
10 create a t.10re human future,” The articles

ked issuas raised by the transition from the

1@ communications era.

irst issue, 15 pages, are: "Expioring the Future,”
, Dr. Willis Harmon, Director of the Center tor
il Policy, Stanford Research Institute, Palo
“Problem/Possibility,” an outline of the issues
poor countries of the world; "Opportunities
* " jonah,” the Creation myth reinterpreted.;
, '’ the attempts of communities in the
to soive their own problems; "Interpersonal
Ighthearted took at what we expect of people;
‘g¢ for Youth,” a Canadian program designed to
8 thraugh letting young people desian their own
nents for additional reading are listed for sale at
“ror O Conditional.
=FRIC
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One of the eleven subunits of an eight-week unit, On Confliet:

A Cureicutum Uit with Comuments, by Olin Rirktand is
“Planning for the Future, Measures of Probiability and Study of
Futuie Events.” The purpose of the whale tm! 15 10 qive students
a mhore detatded understanding ot the coneepts and reahties of
confhet, viotence, war, and miternateonat beltavior than is usually
done with the ardhingry precemeal textbook approach 1o human
mtergetion. Kickland worked with the Diablo Valley Education
Piojoct, Berkeley, Catifornio and this umit was tunded by the New
York Friends Group, 1nc, and the Center for War/Peace Studios.
1t was produced in 1970 andd has 91 pages. Orctor ED 054 --001,

Humanities H11: The Future of Man is a syllabus to be ahstracted
in the Maich issue of RIE, but avaable now tor $2.00 from the
Stanton School District, 1800 Limestone Road, Wilmangton,
Detawatre 19804. This humanities syllabus is the fast of three
sequential pragrams and is intended for 13th grade students. Some
of the major objectives of the cowrse are to: 1) create an under:
standing of the nature of conrmunication and its impact on human
activity: 2) explore some problem solving technigques and
philosophies and thoir possible impact on human direction;

3) show the relationships which determine formation of values
with a view toward value planning for the future; 4) discover

major technological, social, political, economie, and desthetic
probiems that man must succossfully contend with in order to
sutvive; aidd B roveal that the positive apBroach 10 a problem is
dealing with it squarely. The focus 15 upon students poncdering

the guality of lite and ways that will make nife better, and more-
over, on presuppusing @ more humanistic future world,

Keep watching monthly issues of Research in Education for
material to study and teach about the future, The terms describing
this concept specifically, such as “futurism,“futurology,”
“futuristics,” *'future study,” have not been added to the ERIC
Thesaurus and therefore do not appear in the RIE index The
Tnesaurus is continously being expanded to adjust to naw con:
cevts and developments in education. A specific index term may
be used in futire issues. Presently, documents about future
studios can be accessed through a somputer search of the kien.
tifier fite. The manual searcher shouid search for abstracts under
several categories according to the siant of his particular interest;
Ecology, Educational Change, Educational Planning, Environ:
mental Education, Human Geography, Humanities, Peace,
Population Trends, Prediction, Sociai Change, Social Planning,
Social Problems, Social Values, System Development, Tech-
nological Advancement, Technology, Vatues, War, Warld Affairs,
anil World Problems.

IN-SERVICE SEMINAR ON TECHNOLOGY AND SQCIETY

The indiana University Anthropology Case Materials Project is
experimenting with new classroom materials on tho topic of tech.
nology and with o new inservice format, in the belief that
teachers tend to become intellectually isolated, both from teacher
colleagues ant from academic resources outside the school, the
project suppligs materials for a ten-ses 10N seminat on technology
and sociaty. The sessions ara self-cor.ducted by small groups of
teachers meeting in {heir own schools. In fact, the only way in
which the experimental materials can be obtained is for at lgast
three teachers within a given school to agree to meet togather for
ten sessions using the seminar package supplied by the project.
The package includes papers, audio tapes, and a discussion guide.

The seminar package and classroom sets of student materials ire
now available at cost trom ACMP. For fui ther details write to
Robert (3. Hanvey, Directur, Anthropology Case Materials
Project, 914 Atwater, Blo¢ mington, Indiana 47401,

S/G/N

Simulation and future study - - from sophisticated systems such
as the World Game developed by Buckminster Fuller, to games
tor elementary and secondary students that are based upon
science fiction - is the focus of an issue of Simulation/Gaming/
News {5 G/N). a new tabloid format newstetter. Request Vol. 1,
No. 3, September 1872 from S/G/N, Box 3039, University
Station, Moscow, ldaho 83843, Single issues are $1 and the sub-
scription rate is $4 for five issues. Duplicate copies, bulk rates,
are avaiiable tor classroom usc.

SOCIAL SCIENCE RECORD

A few issues of the Social Science Record, a Journ 1l of the New
York State Council tor the Social Studies, Vol. 7, No. 3, Spring
1971 are still avaiiable. This issue centered on future studies in
soctal studies. Write the journal, 412 Maxwaell Hall, Syracuse
University, Syracuse, New York 13210,

0004

U. 5. COMMISSION FOR THE OCEAN

“Prasent Low of the Sea and 1ts Evolution,” is 3 six-page mimeo.
graphed interpretaton i non-technical 1anguage by the U.S,
Commission for the Ugoan. Another of their publications is on
manganese modizles antl explaing “why the flap® aboug obtaining
this resaurce from the sea Both publications e available tree of
chasge in singie coples from the commission. Arthur Goldbery,
former U.5, Ambassador and Supreme Court duddge is director of
the organization, and Samuel Levoring Is executive scaretary,
The commisston studies acean development, machinery, environ
ment, and the resources neressary to tife in the ocean ~ oll,
manganese, tshing, etc. The laissez-faice attitude towari use of
the ocean is giving way to contlicting national claims, Yhe come
mission works primartly in the legistative tield and with delega:
tions trom other countries, Producing study materials is not
their primary objective, however, in addition to the above non.
technical publications, more detatlod economic analyses are
available to the teacher who ndy want to study the lavr of th?
sga more in depth or who may want a wi fer ranging porspectivo
on the scientific and social signiticance of the ocean for future
studies. Write: U.S, Commission for the Ocean, 246 2nd 81,
N.E., Washington, D.C. 20002.

FUTURE STUDIES AT THE GRADUATE LEVEL

The Final Report of an 18:-month Future Studies curriculum
dovelopmant project conducted at California State University,
San Jose, under sponsorsiip of the U,S, Oftice of Education is
now available in limited numbe:s trom the Program Co-Directors,
and will be available through EDRS early in 1973, The Final
Report titie and author abstract foliow:

A GRADUATE-LEVEL SURVEY OF FUTURES STUDIES:
A CURRICULUM DEVELOPMENT PROJECT. David C,
Miller, Adijunct Protessor, and Dr. Ronatd L, Hunt, Professor,
California State University, San Jose, 31 August 1972, 340
pages.

ABSTRACT: An introductory graduate-student-leve! course
curriculum for Future Studies was conceived, designed, and
tested within tho Cybernetic Systems Program and the instruc:
tional Technology Department, Schoo! of Education, California
State University, San Jose. The Curriculum consists of a series of
16 Learning Modules, including two devoted to a Standard Study
Procedure and 13 treating the following concepts: The Time-Lines,
Apnpraising Futures Reports, Futures Studies Methods, Change,
Alternative Futures, Forecastability, Confidence in Forecasts,
Attitudes Toward Futures, Values and Futures, Transcendental
Change, and Stability. An experimentat offering of the course
emphasized student development of muiti-media presentations
and demonstrated the basic viabllity of both the curriculum and
the multi-m2dia approach,

The Final Report includes a detailed, 76-page curricutum guide
‘and an exiensive 96-page multi-media Learning Resources Guide,
Each Guide will be published sep.apately in 1973 by DCM Assor

ciates, 908 Fox Plaza, San Franciseo, California 94102,

A very few administrative coples of the Final Report have been
produced at the Program Directors’ personal expense so that they
may be immediately available to futures studios instructors who
wish to evaluate the curriculum for possible adoption. Requests
for Single Copies Only will be titled in the order received untii
the limited supply is exhausted.

The Final Report is priced at $15.00 postpaid. Check or money
order for tha full amount must dccompany requests.

LEARNING TO BE

The literature of educational change is a potential source of
readings for future studies, Learning to 8e is a report by a
UNESCO commission reviewing major trends and developing
strategies for educational change. These are guidelines for change
based on the cor  principles ot flexibility, continuity, democracy,
end education as litelong processes. Thought-provoking methods
of "learning to be'’ are explored: integration of child and adult
education; use of moedia experiments; community involvement in
day-to-day education; changing the physical aspect of the school;
the new focus on preschool education throughout the world;
teachot /student refationships that prepare students for solf
learning; the movement against authoritarianism in education; the
role of examinations in self-assessment; and the biology of edu:
cation — experimsnts in human brain capacity.

Learning to be: The World of Education Today and Tommorrow.
UNESCO/Harrap, 1972, 313 pp. paperhack. Order from:
UNIPUB, Inc,, P. O, Box 433, New York, N.Y. 10018.
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DELPHI

The American Assoutation of School Administrators, National
Academy tor Schoot Bxeoutives, used the Delphi teohnique to
froject the future at thetr Miami Beach seminar, Harold G. Shane
aid gther spedkers vsthined their visions of the educationat future,

AMERIGA AND WHE FUTURE OF MAN:
A COLLEGE COURSE THHOUGH THE NEWSPAPER

On Becomber 11, 1972 Education USA, a weekly aducational
newsletter publishud by she National School Public Relations
Association reported that a coliege-level course on *America
and the Future of Man'’ will be priated in at teast 65 newspapeors
next September. The National Endowment for the Humanities
reports that newspapaers across the country witl carry the course
material, which will consist of 20 tectures of about 1,400 words
each by a variety of scholars. Readers may, if they wish, attiliate
with a college to take examinations on the material for coilege
credit. The projoct was criginaily announced last June by the
Endowment, which made a $96,000 grant to the University ot

" California at San Diego to develop and test the course. At that

time, plans were to limit it to six newspapers. Because of an
unexyiectedly large interest, “we've removed ail limits, and will
accept ail comers,” says Willlam Emerson, director of the
Endowmunt’s research division. Fifty-tive newspapers have agreed
to print the course; anothier 48 have indicated initial interest. *'We
want to reach the person who was turned off by school, but
might be interested In learning on his own,"” says Caleb A, Lewis,
project director.

VIEW OF THE 21ST CENTURY

View of the 21st Century is a humanities curriculum outline and
teaching guide tor secondary classes. The outline was developed
by Angela Eletante, John Mayer, John Grassi, Barbara Davenport,
and Mark Primack under Project Search for the Utica Free
Academy, Utica, N.Y, : :

They chose the humanities appraoch to stuclying the future. be-
cause they believed it was the approach most open to a broad
spectrum of students and was sensitive to the taients that students
bring to the ciassroom. The 327-page guide draws heavily on
teaching guides from the telovision series, The 21st Century, Flims
from the series are available for loan from Modern Taiking

Picture Service, Inc., 1212 Ave. of the Americas, New York, N.Y,
and probably from some regional film libraries.

This outline is limited primarily to discussion actlvities and in-
ciudes long reading lists, Topics are tied together foosely and
have varying emphasis. The outline is available for loan from
Joanne Binkioy, ERIC/ChESS. It Is useful as a roference resource
for teachers developing future studies units.

WORLD LAW FUND NOW INSTITUTE FOR WORLD ORDER

The World Law Fund recently changed its name to the {nstitute
for World Order. The name change continues to raflect the edu:
cation, future, and peace orientation of this nonprotit group,
which was established in 1961, lts purpose, *'is to forward the
world educational effort that is the prerequisite of a future
system of international retations in which war has been elim!nated
and worldwide economic welfare and social justice have been
achieved. Believing that oniy an enlightened and educated citi-
zenry can develop the policies and transition steps for such a
system of world order, the Fund seeks to introduce the subject
ot world order into the curricula of all major educational systems
throughout the world — on the graduate, undergraduate, and
secondary levels — and to encourage study of this subject by or-
ganizations, adult education groups, and all concerned persons.
The Fund is not a foundation with capital resources of its own.
Its program of research, publication, and teacher training is
entirely supported by contributions.”

Write to the Institute, 11 West 42nd St., New York, N.Y. 10038,
for information about the 60 instructional materials they have
produced, ranging from textbooks and simulations to films,
These provide the minimum requirements for teaching world
order problems. Ways and Means of Teaching About World Ordar
is the title of their free newsletter.

The most comprehensive project of the Institute is the Worid
Order Models Project (WOMP), Public figures and scholars from
eight regions of the worid have been developing eight models of
preferred world order systems. Each group relates its preferred
world to the present by stating the reccommended steps of
transition. The reports and essays derived from the reports will
be published early in 1923, The essays wili be made available to
educational systems ai! over the world for study simulitangously
with WOMP's studying differences in thi modeis and possible

BEST COPY AVAILABLE

WORLD FUTURE SQC,¢ 'Y

The World Future Society Builetin is a feature of the Suciety's
supplemental program, which also includes selected papors and
other materials designed to amplity information contained in the
Sooiety's journal, The Futurist, The supplemental program is
availahle onty to socicty membufs and non-meinber subscribers to
Tha Futurist, Cost is $10 per year, The address is: World Future
Society, P. O. Box 30368, Bethesda Station, Washington, D.C.
20014, Both publications ara basic to any futures studies cur:
riculum development.

The Bulletin is mimeographer and stapled, usuatly six to eight
pages. [t contains such intormation as bogk reviews, notires of
meetingy, and special information items - like the following.

"Thomas Evan Jones, Vice Presidunt of the World Future
Saciety's New York City chapter, is giving a course 0, 'Our
Options for the Future’ at the New School for Social Research.
Jones says the course provides ‘a systematic analysis of a variety
of important forecasts. Forecasts of postindustrial society by
Bell and Kahn are evaluated in the light of obfection raised dy
Nisbet and Theobald, Special attention to the conflict between
the Fuller-McHale forecasts of utoplan abundance and the
Forrester—Meadows forecasts of impending limits to growth.’

"Joney is nnow writing a dissertation on futurism as partial ful-
fillment of the requirements for 8 doctorate in the social sclences
at the New School, This will bs his second dogtorate, his first
(from John Hopkins) is in philosophy,

“For information, write: Thomas E. Jones, 81 Horatio Street,
Apt. 1F, Nev: York, New York 10014,

L
FUTURE~CENTERED SCHOOLS?

"The old unconscious social rules and controls under which men
have lived for hundreds of years, and in some cases for milliniums,
are rapidly dissolving in the acids of modern science, technology,
and social techniques. Under these conditions man must take
hold of his own behavior, just as he has taken hold of his physicai
and biological environment, and daliberataly shape his destiny.

“Only in this setting does the study of controversial questions
have meaning. For 3 question is controversia! precisely because it
has reference to the future. The answer to such a question slways

- projects & future state of atfairs and it is this transcendent aspect

of the question that gives rige to the controversy &nd arouses
emotions and teelings. A contravarsial question always centers

in difterer.ces of opinion gbout the shape of the future which we
shoutd strive to achieve...For only as boys and giris come to grip
with the proliiem of determining the goais which we as a people
should attemnt to achieve for ourselves, not as individuals, but as
a people, can the study of any controversial social quastion be
answered in terms of the common good.

"In this psriod of social uncertainty and confusion it is not
enough to help boys and girls understand sociai trends and think
about social problems, no matter how thoroughly and critically
these things may be done. {n addition, the youth must be en-
couraged to project their thinking into the future, to conceive the
kind of sacial ends and rejationships it is possible to buitd within
the bounds of basic social trends, and to think constructively and
cooperatively in the projsction os social goals for our time. Only
as we have a citizenry capeble of deliberately constructing the
future as they work with the present can we expect to weather
the social storms which are destined t0 mark the twentieth
century.”

This is taken from “"We Need Future-Centered Schools,” by 8,
Othannel Smith in Progressive Education, October 1948, page 28.

FOOTNOTES TO THE FUTURE

Footnotes to the Future is a monthiy newsietter published by
Futuremics, inc., a consulting firm and association of professionals
committed to "helping individuals, groups, and organizations

meet and solve problems which have a direct bearing on the future.”
Subscription for 12 issues is $10, address: Futuremics, Inc.,

P. O. Box 4B, Annapoks, Md. 21404.

One issue ¢o:,tains items about the British Maplin Airnuct, the
world’s tirst envirounmental airport, and the United Nations .!is.
cussian of an International University. “Book notes’” has axcerpts
trom Is Today Tommorrow? by Jerome Agel, contributing

editor. ""Perlrdical notes” refers to articles in Harper's, The
Ecologist, anc; Futures, and the table of contents of The Center
M=gazine is reproduced. "'Group notes,” another interesting

syntheses. feature, describos a future studies groug in New Jorsex.
v\
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LOOKING At is a curront cwarenoss bulletin pubhshod
oceasionally by the ERIC Cloaringhouse tor Secial Studies/
Sacial Seience Education (ERIC/ONESS). ERIC/ChESS is
funded by tho National Ingtitute of Education (NIE) and
sponsored by tho Social Scionco Education Consortium
(SSEC) and tho Umiversity of Colorado. Free copies ot
Looking At may be obtainod trom: ERIC/ChESS, Looking
At 858 Broadway. Boulder, Colorade 80302, if you roquest
your name and addrass will be addod 10 a maiting list tor ali
bultoting to be published in the goming year. people already
on the clearinghouse nowsletter mailing list for Keaping Up
wilt automatically roceive the Looking At bulictins.

LEGAL EDUCATION

Purpose

Looking At is published to let you know what we know &bout
an emerging topic of interest or current concern of
elementary and secondary social studies and sociai educa-
tion teachers. We, after all, are a "clearinghouse.” We

select. abstract. and index current hard-to-obtain documents
for Research in Education (RIE) and current periodical
articles for Current Index to Journals in Education (CIJE).
Also, we commission or prepare social studies practical
guidance papers, interpretive papers, and reference tools
when need, literature and practice warrant. In the process of
doing this work we get around, talk with many people

Interview:

Joelk Henning

Joel F. Henning is the Staff Director of the American Ba
Association's Special Committee on Youth Education

for Citizenship in Chicago, Illinois. The YEFC was established
to support the creation and improvement of K-12 law-reiated
programs in communities throughout the country. Its
function is to facilitate efforts at curriculum development,
teacher training, and the like. It also serves as a clearing-
house of information about law-related studies. Some of its
current activities are described on page 4 of this issue of
Looking At ...

Henning, an attorney, undertook the directorship of the
YEFC in the spring of 1972. A graduate of Harvard Law
School. Henning has worked for the government of India on
a Ford Foundation program, practiced corporate law with

a3 large firm, and been a Fellow and Director of Program at
the Adlai Stevenson Institute of International Affairs,
University of Chicago. He has worked with Ralph Nader on
the development of a federal business corporation law

and published an essay on corporate law in Nader's collec-
tion entitied Corporate Power in America. While at the
Stevenson Institute, Henning lectured to college and
business groups around the country. He was dismayed by
how little students and adults know about the law. Thus,
when the ABA asked him to undertake the development of
their YEFC project. he was already convinced of the need
for such a program.

When we decided to do this issue of Looking At . .., we
immediately thought of Henning as the most likely candidate
for the interview. Through his work with the YEFC during
the last year. he has become perhaps better informed than
anyone else in the country about the breadth and depth

of the legal education movement. |n a telephone interview,
he gave Karen Wiley, the ERIC/ChESS staff editor, his
-erspectives on law-related studies.

throughout the country, have many visitors, and receive
many letters and telephone cails for information about who

is doing what, and what is tho latest activity on a topic.
Before enough theory, practice, or materlals have crystalized
or surfaced to warrant a practical guidance paper, we

hope to make availabie information about practice, people,
materials, and ideas on a topic as we receive it; performing a
clearinghouse and communication function through

Looking At.

Looking At is also intended to be a catalyst increasing
communication from you to the clearinghouse. Please send
us descriptions of your work, announcements, questions,
syllabl, guides, experimental materials, and suggestions for a
second Looking At in legal @ducation and for Looking At

on other topics.

On the relationship of legal education to the school
curriculum-— ' '

Henning: What we call "law-related studies’ is very much a
part of the social studies. However, | would say that it is
different from the traditional social studies approach to the
same substantive materials—issues of law. Supreme Court
decisions, the structure of government, the structure of our
legal system, matters involving patriotism, and so on. These
have been handled largely as uncritical expositions of the
structure of government and the iegal system. We urge
educators to come to grips with real legal and social
problems on a case-method basis, using open-ended,
inquiry-oriented techniques.

Also, we feel strongly that law-related studies should not be
deferred until high school but must begin at the earliest
elementary grades. In fact, we've done some work with the
Children's Television Workshop, which produces Sesame
Street, and have found that many open-ended, problematic
issues of life and law are ideal for use by very young
children. These include interesting problems of authority,
fairness, legitimacy, rule-making, rule-enforcing, and so on.
All these things are of enormous importance to younger
kids. Every time they line up at the water fountain, every
time they have to share their toys, they are involved in a
jurisprudential problem. We have found that young kids are
more comfortable in discussing these qguestions and
attempting to deal creatively with them than are older kids.
The older kids have already had too much of the traditional,
rigidly structured approach. They seem to depend on
having a source for answers, rather than formulating answers
themselves.

Witey: Do you find that these issues are treated directly as
legal problems at those ages? Are they actually called
something like “law studies” with the young children?

Henning: It's not necessary, in our opinion, that these
studies be categorized expressly and narrowly as "'law
studies.” There's a close correlation between law-related
studies and other areas in the modern curriculum—moral

(continued pg.2)
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On the shape and direction of legal ecducation in the U S.
today -

Wiley: Is  legal education o iaw-reiatod studies st
euphpousm tor the same oid 1aw 0 ordoer schooling™

Heonning: Trus i the very question that congerned me when
i wds hirst asked to become Director of the Special
Committee In talking with the people mvolvedd with the
Cummittee, | became canvinced tha what they wanted te do
was much more sophisticated = far from an uncnthical
nducttination approach Thus approach emphiasizes i
case-method opeti-endad mqury-orented cntical study of
the 1aw and legal pracesses 11is of course. mare expensive
and ¢itficult than tradit:onal approaches. but | think itas

also mote effective in developing a deep and redhstic
respect for law and legal institutions

There s a broad spectrun: uf programs that go under the
name of legal education today At one end of the spectrun,
there are programs that really get into conceptual
approaches to legal problems that have strong inservice
teacher traiming components. that have developed or used
matanials very well suited 1o the kitids of approaches we
aavocate This has been done in many cases with the help
of the organized bar nn a state and Incal level Atthe other
on:d of the spectrum, there are instances of "Officer
Friendly programs of local police departments or very
simple-minded pamphlets of iocal bar associations that do no
more than attempt tvy warn young peoble away from
violations of law without any  titical examination of luqgal
1Issues

We ve got both and everything in between We tind
however that the orgamized bar lawyers. and educators
around the country are very interested 1n materials and
techniques that can improve their programs Once they get
into the field --even if they enter at a very simplistic
law-and-order level—thetr programs begin to grow loward
more sophisticated approaches

Wiley: There seems to be an exceptional upsurge in nterest
it legal educaton lately 1s that redlly the case. o is it jus!
my imagination? And it 1118 the case, where does the interest
cume from --what are its sources?

Henning: Definitely yeas. and it has gone beyond just 4
proliferation of projects 1ts what | would term 4
movement Py that | mean i 1s larger than the sum of its

parts a sort ot synergistic offect has occurred
I dant know the reasons for this upsurge ot interest
However the f3ct that law has boen a principal agent of
social chiang: in the past genaration mist have somothing to
Jowith it The 1954 Beown v Board of Education decision
of the Supreme Court the Crvil Rights Act of 1964 and
mdany other legat events have been at the heart of social
change Socidl change has often been accomplished thraugh
the legat proacess in this country Thusas . somewhat
uniue feature i out istory In maost oth r countnes the
dominant methods Hf bringing about social change have
been violent covatutinn coup. Jdictatonial iiat an:t the hike
D Toquewville noted early 1n nyr histary that America wits
A country wuquely obsesserl with lw ane with lawyers
Forat s Amsr 1 oz alogtees gy an ssseent iy
anented revolutient bagsend on the concept of breach of
contract Through-ut ont history thiefe Ras been a strang
commitment to law atich makoes 1t seam g bit stranqge tha?
thers his peen o Litle »mphasis in the schaols on lngai
oducatinn yntd racently 1 think that the demanstratinns of
Martin Luther King the bus boycotts the Vietnam deman.
strabions  vaoienze and Liw-breakimag both official and
unoflieiy alt thean vvonts of recent years hive workod
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way. and this s somethimg that hbesdis ang conservabives
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of staying power Aso. gredt deat s going an ar teachet
tranmg m law-relatoed studies As more and more teachers
dre ttamed thenr sialls and knowlexdge will certamly find a
PiACe By come oul i the cutticulum Finally lawsrelated
studdios Nave an dvdantigo over some of the earlier
curricyum innovahions in thit old courses dant have 1o be
shaved aside in order toaccommuogtate legal edacation
Law-related studies are. i fact, mandated by law - schools
are requirend to feach about the Constitution_ the law. and
legal processes Hence there s alreddy a place-- o1 rather.
there are many places - i the curniculum for legal edacation

On method and content in logal edugation—
Wiley: What teaching methods seem to work best iy live-
related studies?

Henning: 1t s very important that law studies in the schools
W least resemble 1aw studies in the law schoo's The way

to learn effectively about law and the legal system 1s not to
memaorize statules and memorize ‘he procass by which a bill
becomes a law It 1s. rather. to deal ciosely. critically and
analyticaily on a case-by-case basis with actual. factuat
situations wheare the law has been brought to bear. totry to
sort oul the tacts carefully, to ¢eterming. just as the judge
or legrator or execitive othcer did what concopts of law
should apply: whether, in fact. those concepts are good.
and whether f we change the facts a bit, the appheabie law
should change In other words, & highly problematical
inquiry-onented. case-method approach 13 at the core of
method

On the other hand, exciting teaching techmaques that have
become pop:ilar in the last few years also work very well
Simulation games and role-playing are useful After all,
mock trials have been used in law schools ever since law
schools were created in the 19th century  They work,
extremely well at both the elementary and high school lovel
1 ve seen, for example. the tnial in Alice in Wonderiand
dramatized by young kids in middle-clementary grades
After the mock trial, the kids analyzed what standards of due
process were prasent, what standards were lacking in the
trial and so on

Wiley: Are kids really interested in the law?

Henning: There s obviously a great deal of information about
law that kids want They want to know about the drug laws
and the sex laws and the juvenile iaws and the consumer
laws ~when they can buy a car. when they can nde a motor-
cycle, what arg the conseauences of vanous kinds of
behavior And that s information thay re entitled to have, but
it s trivial information compared to the process of thinking

in depth abo.at problems of law as part of a legal system

O1 the other hand 1t can be the cacrot at the end of the
shick But we try to avord the uncritical transnittal of

values anc information

Let me give you an example In the olden days. when | wis
N school, we were taught i tots of different ways that
progress was good Today. | suspect. there are a number ot
ftee schools and anti-astablishment schools in which
stutdents ire taught that progeess s bad Those are bath
unexanuned values, nerther of which s of any use What s
important is to try 1o understand what the vanous costs i
benefits of certain kinds of industniat or agriculturat progress
ara. compared to the costs and benefits of keeping the
wildderness pure. keeping tho air clean and soon The
tranamuttat of valuies  antisestiblishment as well as estabhish-
orent st e sathe e cnbe gl eoanundgteay o bunk

viuy limahingg [t s our strong feonng that thoe be st way tn
doveban good cihizenship s not by transmithing grexammad
valies o doemanding sympobe patriotic attachr gnt to the
Constitutinon the: Bill of Rigghty. and the: rule of law Rather.
guor) citizenship s encouraged through developieg i sophis-
ticated thorongh understanding of the basic components
Al s gster warts and alt We believi: thist young poapie
who uhidetstand the systam waill he more capatle of dealing
with ¢ and wilt tharafore ho less ahonated and tess hostile
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nerecdh Of the Prosecatunal ofhices the needs of e udical
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That s on the coimungl s Ot the vl snde ity very mueh
ther same thing Tdake the cxample of no-taat automaobrle
mugnance Do we want owe cogits 1o pe jammed  with 80
pereent of thear Calundas fidad with personal injury casos
Ansing out of datnmabile decalents”? Do we wint 1o abrndge
the right of every aitizen te pursue o legal remedy dll the way
to the migheast court ol appeat? Wa cant havo bath It we
make the system more ethoent, we are initing out legal
tghts Weo pave to decide whether 1tis better to relieve tho
gl systom of this bardguen sao it can deal wath issyes of
mores public Mmpaortance 1 ulher words A king of systems
ADOEAch 1 asefaln e study of iaw

ANALYSIS OF PUBLIC ISSUES

The Analysis of Public Issues Program at Utah State
Univarsity buidds on the eirlier work of the Harvard Social
Studhies Project  whose matenals have been pubhished by
Amoencan Education Publicdtions i the well-snown Public
1ssues Sories: The Analysis of Public Issues matenals are
designed 1o teach stadents to think enticiily dabout basic
problems facing our society The develupers, James P
Shaver and A Guy Larking behave that any altempt 10
prepdare citizens to mithe more rational intethigent decisions
about public 1Issuws must proceed from a clear recegnition
that most controvatsidl social 1Issues ate ethical in naturg
The overafll emphasis s on clantying language. tacts.

and values oy arniving at decisions about wsues The central
concepts argund which the materials turn are taught by
mowvitg from fanuhar situdtions and examples to more
abstractissues using a vianety ot teaching strateaies The
matenals nclude a stugent text Decision-Making in a
Democracy $4 80:. an instructor's Manual: Analysis of
Public Issues . $8 97, an audio-visual kit with filmstrips.
cassette tape. and transparencies {$64 501, duplhcating
masters for tests and homework assignments $27 00), and a
senes of sevon student problem booklets on specific

topics (81 65 each® Available from Houghton MifHiin
Company. 110 Tremont St . Buston. Mass 02107

ERIC Documents

Qur search of tr.e ERIC document files under the descriptors
"Law Instruction.  Citizenship, and “Political Sociatization”
turned up the documents ciled below. among others

We hope that this issue of Looking At . . . will encourage
readers to send us decuments related to legal education to
put into the ERIC system Send current, non-copyrightec
course descriptions, experimental materials. classroom
research, and conferenca research papers about legai
education to ERIC/ChESS 855 Broadway. Boulder.
Colorado 80302

The documents abstracted below are available from EDRS,
P O. Drawer O. Bethesda. Maryland 20014 unless otherwise
noted Microhichn s $ 65 per 70 pages a' 1 hard copy 1s

$3 29 pet 100 pages We suggest you relor to the complete
abstract .n Research in Education Lefore ordenng

ED 068 153 Preparing School Parsonnel Relative to Values:
A Look at Moral Education in the Schools By Lawrence
Kohtberg and Robert I Seiman ERIC Cleannghouse o1,
Teacher Education, Washington, D C 1972 60 pp This
paper clanties the devetopment of moral judgment ard the
means by which educators can stimulate this development
Moral teaching is definod as the process of open discussion
aimed at stimulating the child to move to the next stop

in his development Research evidence shows that internal-
1ized principles of moral judgment cannot be taught, but

theur development can be encodraged The main conciusions
are: aj the definition of  gond behavior should not be
relative onty to the standards or biases of the teacher,

1 the teacher § nutial tsk 1s to undarstand. from the

child s viewpoint, what 1s good and bad about i given
behavior.1ci smcee the chikd s judgment tollows a develop-
mental saquence some thinking can be defined as more
moraity mature than others, it s psychologically and
ethically leahimate to encontage the child to act i accord-
ance with hus highest luvel of judgment ind <) msofar as
discrepancies boetwaan pidgmant and action ratlect a torm

nf cagmtiver conflict that may s+ ove to prainote development,
nngouragmg correspondence Hoetwoen judgmoent and
hehavior will be a stimulus to further development as well as
ty changos n over! behavior The teachot must be
concermned about the: chitd s moral judgments rather than
abont conformity with the beliets and pujgments of

the teacher
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Golden Gato Law Roview Schoo of Caw Gorden Gate
Univatsily 936 Mission Street San Francisco Gt 9d 14
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G awournai Concopts in Law A High School Text winter
1973 5500 vol 3 e 1AM nene were gictares et

Editon Ronald Bagard. :n tho preface of e winter 14779
1s8ue diruCtly dddresse.n tho saapse ol my pazzlement

by expluning ine the Golden Gate Law Review anu athers
ke it were conscivusly attemphing 1o devoiop d new role
for law review grouds

1 gdo not querstion the vdlue 1o the ogdi community of the
Harvard Law Roview «und tne Yale Law Journal. But to
sugygest that every law review (many with lar less economic
1OSOurces « tmust emudate ther traditonal standaid s absurd
anrl. i My opimon. d waste of valuavle talent The new
breed of ilaw reviews Cdan make equally valuable contribu-
hons to the iegal commumnity 4nct the soGiety.

Snce so many of today s legal probiems are social problems.
Why restrict autnorship of law review articles to members of
the legal protession? Why hinut a law review's reading
audience exclusively to the legal commumty? Shoulan't law
students. who have iedrned leqal methodology dunng

thed Brst yodr, DR ONCOUAgea 1O UKok Credative
comnianty propcts rathier than he caught wgd i oxanmnind:
S QEAGON DT CNSS FAHhanigs. O i) Siniply s sing

they e unil yeddeatian?

Tno Golden Gate Law Roview has undettaken a number of
proeet: tehiMed 1o the problems of the surounding
conttigndy  inglyduieg arban tenewdi, recychng ot arbhadn
tosuLIees and edutabon Durng 187119721t deveiopet
e Gonlen Gate Legal Education Project. unget the
aoespensarship o the Constitutiondl Rughts Foundation of
Natthern Caltormt and the Bar Association of San Francisco
Thes wanter 1972 sue of ine Reviaw 15 devoted enlirely

Lo reporting .n the wark of that projuct ’

The first of the threw sechiuns of the ssye gescrnbes the
praject which imvolved team teaching by 24 law-stugent
tutars g 28 hegh school teachers in 14 By Area scnools
dunng October-December 1971 Numerous suggestions
tor sl projects are sprinkled throughout this section.
At the appendices contam evaluaticns written by some of
the tulors and teachers as well as examples of tests and
AssIIMments anyg a hsting of teacher background mdatenals
e meda

The socond sect:on of the issue s Students and Theo
Opmions The Golden Gate Law Review s High Schoot Legal
Education Project by Muon L Strat and Morton S
Tenenberq of the Department of Statistics al the University
ot Cabforn:a at Berkeley This describes a resedrch~

not evaluation - effort that accompanied the projact. giving
soMe iNtereshing perspectives on the attitudes and back-
ground charactenstics of the high school students that
participated in the project

The largest section. running almost 300 pagas. Contais
curniculum ideas Concise background matenal onthe
coutt system. the first six amendments to the Constitution.
contracts, torts. ang landlord-tenant faw 1s given The
subsections on the fourth, fifth, and sixth amendr  “ts are
accampamed by hypotheticals — short statements of
problem situations invoiving the law which ¢an be used tor
chscussion springboards The contract. torts. and landtord-
tenant subsections incorporate such material within the
background narratr 2 itself ‘here are also a “Teaching
Methods Unit’ and two appendices containing cases for moot
courts Aand mock trials

on legal Education

ED 0734524 New York Civii Liborties Union Student Rights
Projoct Report on the First Two Years, 1970-72. By tra
Glassar and Alan Levine New York Civit Litrties Union.
NY 1972 92 pp This repurt 1 describes how the project
disseminated information about student nights through a
student nghts handbook a studentt rights news service, and
speaking engagements .2 outhnes the nature ot project
services that help students abtam their rights, - 3: describes
arocedures for enfurcement of student nghts, (4. discusses
school nghts ds they were affected by selucted areas of
school admunistration. and 5 daoscribes ledgar and administra.
tive: actions the project has pursued IN redressing wrongs

of particular students

ED 067 225 Law m a Free Sociely Calidorma State Bar and
Uriversity of Californmia at Los Angeles 1971 61 pp Not
avauladie from EDRS. dvailab’2 in hardcopy from School of
Law. University of Californid University Extension. 10680 N
Pico Blvd  Los Angeles Callf 90064 Twa nmyajor tasks of
the K-12 project descubed i this expanmental guide aro
17 1o present tedchers with a proposed inservice pro - jram
desgned 1o give them * 1y understanding of the: subject
matter and mothads needed to present effective: legsons at
thenr grade tevels. and 2 todevelop an o' stive K-12
wrncuium 1n ewvic dnd loyal education Te hers.re qven
mstructinn and quidelines devaloped by the project staff
sonsisting of statements nf pehavioral objectives for each
asson concepts and referonces to oducationat materials
Teachers develop and prachice lesson plans i therr own
slassranm (unng the yorr usiteg 2ach of the fallowing eight
oncepts prosenting them seguaentidlly 1 eiach arade level
authorty justice froedom participation diersity privacy.
oroperty and respansibiily itis hoped by the aneg nf

he three-year pertied of the praject these concepts and
Athers chasen foe eagch rade lovel K-12 wiit he Compilisd
This gutdes s e d into intan Sechony CurtsLglum
Jevelopmen? Objec hives and Procaeduras Ovnrview of an
Evatuabion of Printed Maternats i Craes and Legat Education
and Guuehnes for the Davelopment of Losson Plans using
‘he cnncept authority. ather concept gudelines t he
develoned iater

D043 and EL 044 403 Law and Social Science
sesearch: A Colleciion ot Annotated Readings V sinmes i
anet 1t o iin_u,-h;m\ M Syken ot f Cobnano Cotlege of Law

ERIC

Aruitoxt provided by Eic:

Denver Unwversity, Denver. Colo 1869 432 pp This
collection of readings. comments, and class notes has been
prepared for the l1aw student as an introduction to social
science research methods The fundamcntal argument is that
In the growing use of social science by the law. the lawyer
neads to know how the sociat sciences accumulate their
evidence and build their theories. The sections on law and
the social sciences. law and emprrical inquiry. the design of
research. and the collection of data include books. journal
articles. and cases The second volume contains sections on
the problem of sampling, the 2roblem of inference. measures
of association. and data analysis. An 11-page bibliography

of additional readings on methodology is appended

ED 059 t24 Betiets of American Youth About Law and Orden
indicators of Instructional Priorities. By John J Patrick
Speech presented at the Annual Convention. National
Council for the Social Studies. Nov 1971 7 pp Democracy
entails the concept of orderly liberty, a concept that imphes
both obedience and constructive skepticism Singe teaching
yaungsters tu be democratic citizens is a central concern

ot civic education. we must be concernec about whether
our youth acauire this concept of orderly hiberty Studies
wchicate that Amenican youth tend to value law and order,
however they tend to be unable to indicate a profound
knowledge of the functions of law The beliefs of American
youth about the functions of law vary with age In the
10-14-year age group they stress the negative. coercive
function of law and the value of single-minded dbedience to
law Oldear youth. the t4-18-year age group. hold more
compler belieis and are more likely to think cntically

about particular laws and authorniies However. they still
display tendencies toward intolerance of particular types of
dissent These findings raise important questions about
mstructional prionties How can Givic educators moro eftec-
tizely 1o tnach students that civid hibertios are necessary to
A democritic approach to law and order. (2) teach siudents
that equality betore the law 1s necessary to justice.

3 uesiyn instruction which helps students to acquire more
profoundg knowledge about law and order and human rights.
aned 4 take advantage of the age when the groatest incroase
in pohiticat learning and abihity o deal 1n dbstractions
takes place 11-137

BEST COPY AVAILABLE

The winter 1973 1ssue Congapts in Law: A High Schooi Toxt,
wopeaars to be an outgrowth ot the 197172 projoact. though
there 13 no mtroduction specifically explaning it relation 1o

that project One of Ihe strongest suggestions to come out
ot thg 1871.72 affort was to collect ot develop a better baseo
of resource matenals Tho matenial in Congepts of Law
quite clearly incorporatos some of the eatly work. but s
much more pohished and comprehensive and s intencied to
bu used as a basic text for & high school legdl aducahon
course There are aght chaptars The Function of Law in
Socaty. Court Systems anci Procedure. Constitutional Law.
Crimgs and Crinunal Due Process. Tort Law. Real Property
L.aw. Contract Law, and Suggested Teaching Methods

As arn:viawer | teel at least a small sense of obhigation to
say something critical about these volumes. and in all
justice the reader should kitow that these are not The
Answer to all legal education needs Thoy do display some
of the nawete of those who have been n neither the
educational nor the lggal game for fong, and have not yet
won the battle that all protessional educators must ight—
reducing the jargon of the discipline to a manageable

{for kids! level But along with their nawvete and their hngo
¢oes an enthusiasm and surpnsing degree of sophistication
about ‘what thay are up against “Their efforts are.

overall. admirable. and have contributed something that |
think wilt be of much use to high school teachers of
law-related studies

Karen B Wiley
Editor. ERIC/ChESS

LINCOLN FILENE CENTER

According to one of our triends n the tield. the Lincoln
Fitena Center is & "jumpingly alive place and the student
matenals. training activities, and thewr school and community
involvement are so varied and vast that it would be

difticuit to summarnize i 3 single report’ —much less this ong
short blurb The Center s latest instructional resources
brochure runs six pages in vary smail print. Among the
“goodies for legal education that are listec are the following:

Civil Disobedience: A Higher Law? Student narrative. $ 50,
teacher's guide. $ 50: film, $5 00 rental (Part of Dimensions
of Citizenship: instructional Program { )

The Law and Citizenship (Instructional Program VI). Two
paperback books availabie trom the Centor Lessons in
Contlict: Lege! Education Materials for Secondary Schoaols,
$2 00; and Law in the Social Studles, Grades 3-7. $1.00. One
paperback available directly from Houghton Miftflin Co..

53 W. 43rd St., New York, N.Y. 10036: Civil Libertles:

Caso Studles and the Law. $2.40.

“Young Person and the Court.” 1 reeil b/w film, 28 minutes
$5 00 rental.

For further information on the services and products
available from {he Center, write Lincoln Filene Center, Tufts
Unwversity. Medford. Mass 02155

LAW IN AMERICAN SOCIETY

1s the journat of the National Center tor Law-Focused
Education tn the four issues that have come out since the
journal’s birth 1n the spring ot 1972. «t has offered an
exceptionally good variely of sohd, thoughttul. and useful
ar.icles. reports. teaching suggestions. and resource guides
an legal education The hirst issue contained an article on
Law in the Schools: Goais and Methods by Paul A. Freund
of Harvard Law School. a history of law-related studies by
Robert H Ratchife, Executive Director of the Law in
Ame ican Society Foundation: and reports on several
sassions of the First Annual Conference on Law-Focused
Education. sponsored by the Foundation The second issue
focused on the police, what role they play 1 our society.
and what roles they can andg should play One section of
the ssue was tdevoted to classroom strateqies related to
Values Clarification and the Study of the Police " The third
issue centered around the topic of "Law and Justice.”
and contamned a mix of reflective. descriptive, and practical-
guidance articies The ldtest (May 1973 1ssue focused on
chifdren and the law Among other things, 1t included an
article entitied  Morahity” by Wilhiam Glasser, June Tapp ¢
report of her cross-cultural study of chitdren s attitudes
toward law. A Child s Garden of Law and Order™, a simula-
tion game called Pro Se Court by Arlene F Gallagher
and Elirott Hartsten. and an article on value clarification stra-
tegies by Sidney B Simon. Loland W Howe . and Howard
Kirschanbaum A subscrintion to Law in American Society
and other products of the National Center for Law-Focused
Education can be obtained frea of charde by writing to Law
n Amarican Society. 33 No La Salle St Chucago. il 6060°



CORNELL LAW PROGRAM

The junior and senior high school materials developed by
Cornell Law Schooi and the Ithaca City School District

will be coming off the presses this fall and winter. The junior
high course, entitled Justice and Order Through Law,
consists of a teacher's guide and five paperbound unit books
by Robert S. Summers, A. Bruce Campbell, and John P.
Bozzone: Our L.aws and Legal Processes: Do We Need
Them?; Our Legal Tools: What Are They? Who Uses Them?;
Basic Functions of Law in Our Society; Process Values: How
Our Law Does its Job Also Counts; and The Limits of the Law.
The five senior high unite are entitled I8 Law Mecessary?;
The Techniques of Law; Law and Change; Constitutional
Protection of Basic Values; and Limits of Effective Legal
Action. The student materials contain not only "straight text"

BEST COPY AVMLABLE

materials but also edited trial manuscripts, edited legislative
hearings, edited statutes and constitutional provisions,
edited legal documents, and actual and imaginary case
studies. The pedagogical approach is "inductive and dialec-
tical,” and the problems and exercises in the materials call
for such performances as argument formulation and
assessment, concept elucidation, contrast analysis, prefer-
ence ordering, and value clarification. Role-playing, skits,
field trips, and films and records ar. also utilized. During the
four years of development the materials were field tested
with about 2000 students and revised on that basis several
times. In addition to the student materials, the project has
developed "modules” for teachers which are designed to
help them develop thair own teaching materials from primary
sources. For further information, write Ginn and Company,
191 Spring St., Lexington, Mass. 02173.

L - ]

TEACHING ABOUT THE U.S. CONSTITUTION

The May 1973 issue of Social Education was devoted to the
tcpic of "Teaching About the U.S. Constitution.” It contained
articles by Paul A. Freund, Lawrence Kohlberg, Isidore
Starr {(who was also the guest editor), Linda R. Hirshman,

E. W. Miles, Joel F. Henning, and Robert M. O'Neil. In
addition to general articles dealing with legal and moral
education, several pieces focus on the relationship between
the Constitution and specific issues, such as the environment,
women’'s liberation, the Black experience, corporations,

and youth. Ronald A. Gerlach compiled a section on
“Instructional Techniques for Teaching About the

_ Constitution” and an extensive listing of instructional sources

and resources on the Constitution was prepared by Norman
Gross and Paula F. Wilkes. To obtain a copy of the issue °
(or a subscription to Social Education), write Social
Education, National Council for the Social Studies, 1201
Sixteenth St., N.W., Washington, D.C. 20036 (single copies,
$1.50; annual subscription $10.00).

CONSTITUTIONAL RIGHTS FOUNDATION

The ten-year-old Constitutional Rights Foundation endeavors
to improve understanding of the Bill of Rights through a
variety of educational activities, including workshops, confer-
ences, and institutes for students, teachers, law-enforcement
personnel, and other community members. Recent CRF
programs have included "An Introduction to the Administra-
tion of Justice,” which enabled teachers to spend ten

days working with public officials in criminal justice, and a
joint project with the San Fernando Valley Bar Association
assisting schools in their efforts to improve student
understanding of legal processes. The CRF staff has also
been able to offer limited consulting services free of charge
under a grant from the Danforth Foundation. Among CRF's
publications are the teacher background books, The Bill of
Rights: A Handbook and The Bill of Rights: A Source

Book; a simulation game called Police Patrol; and the Bill of
Rights Newsletter. For more information, write
Constitutional Rights Foundation, €09 S. Grand Ave.,

Suite 1012, Los Angeles, Calif. 80017.

SPECIAL COMMITTEE
ON YOUTH EDUCATION FOR CITiIZENSHIP
OF THE AMERICAN BAR ASSOCIATION

The ABA Special Committee on Youth Education for
Citizenship was established in 1971 to provide coordination
for groups interested or involved in law-related education,
and to serve as a national clearinghouse for information
regarding curriculum materials, teacher-training and

other law-related activities. its Working Notes for Bar Associ-
ations, a Directory of Law-Related Educational Activities
(described below), and a bibliography of available curriculum
anc teacher-training materials (to be published soon) are
part of this effort. Through the ABA network of over 300
state and local bar associations, with extensive formal and
informal contacts with the ABA and its more than 170,000
members, YEFC is helping to establish community suppori
for these programs. In some eommunities lawyers have

also been extremely valuable in securing needed funds,
participating in teacher-training, serving as a reservoir of
legal expertise, and assisting in providing special classroom
experiences and field excursions, YEFC also provides
members of its staff and other leaders in the field as consul-
tants for interested groups throughout the country. Since
the demand for such assistance is great, YEFC has produced
afilm, To Reason Why, to indicate the variety of ways

in which lawyers and educators can cooperate in developing
programs suited to their community's unique needs and
interests. This film is designed for use in connection with
printed material and "live” discussions. YEFC is also

working with some of the projects described in this issue of
Looking At ... and others in the field to improve and

009

amplify existing programs and to produce innovative
methods and approaches in law-related education. For
additional information, write: Youth Education for Citizenship .
American Bar Association, 1155 E. 60th Street, Chicago,
IHinois 680637.

LEGAL EDUCATION PROJECT DIRECTORY

In an effort to catalogue the targe number of projects and
organizations involved in legal education, the American Bar
Association's Special Committee on Youth Education for
Citizenship surveyed school-related law and citizenship edu-
cation projects in 1972. The results of that survey are

given in its attractive 49-page publication, Directory of L aw-
Related Educational Activities. The Directary is intended

to provide educators and others with information about
projects so that they may become aware of the many
resources available on which they may draw. Approximately
175 projects are listed aiphabetically by state. The
description of each project includes information about
subject area, classroom, teacher training, and curriculum
materials development activities; materials developed; teach-
ing and administrative statf, the number of students, by
grade level, reached by the project during the fast academic
year; sponsors; and sources of funding. A second section

of the Directory describes several projects develoned speci-
fically for nationwide service; and the third section 1s a
cross-reference to bar association activities. Also included

is a sheet to be filled out and submitted by organizations
wishing to be listed in the next edition of the Directory.
Available from EDRS, order ED 073 978; or write directly to
Youth Education for Citizenship, American Bar Association,
11565 E. 60th Street, Chicago, lllinois 60637.
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looking At... 18 @ ¢urrent awareness bulletin publiahed creagionally by
the ERIC Clearinghouse tor Social Studies/social scienmve Bducation
(ERIC, hESS) . BRIC/ChEIG 18 funded by the National Institute of Eduvae
tion (NIE) and sponaareod by the Social Sciepce Educartion Consortium
(S8EC) and the Univorsity of Coloradv, Free copies of looking At, .. miy
be obtained frome  ERIC/ChBSS. looking At..., 855 Broddway, Boulder,
Cajorado 80302, [IF you request, your namp and address will be added to
a m3iling lise for all bulletins to do published in tho coming year
Pouple already on the Clearinghouse newsletter aiiling list for Koepiny
Up will automaticelly roceive the looking At... bulletins,

WOMEN'S STUDIES

purpose

Looking At... is published to let you krow what we know about an
emerging toplc of Interest or current concern of elementary and
sgcondary social studies and soclal education teachers., We,
attor all, are a "clearinghouse.,” We solect, abstract, ang indox

*current hard-to-obtaln documents for Research fn Education (RIE)

and current perlodical articies for Current Index to Journals
in Education (CIJE), Also, we commiusion or prapare soclal
studios practical quidance papers, lrterpretive papers, and refe
erence touis when need, |iterature, and practice warrant, ‘In
the process of dolng this work we get arcund, talk with many
people throughout the country, have many visltors, and receive
many letters and telephone calls for informaticon about who is
doing what, ang what Is the latest activity on a toplc. Before
erough theory, practice, or materials have crystallzed or sur=
faced to warrant a practical guldance paper, we hope to make
avallable itntormation about practice, people, materials, and
Ideas on & *opic as we receive It; performing a clearinghouse
and cormunicatlon function through Looking At...

Looking At... 1s also intended to be a catalyst Increasing com-
murication from you to the clearinghouse, Please send us
descriptions of your work, announcements, questlons, syllabi,
guides, experimental materiais, and suggestions for a socond
Looking At... on Women's Studies and for Looking At... on
other topics,

RQIQAVIQH

women's Studies, a new and popular addition to eiementary and
high school curricula, generally offers two distinct but intere
retated areas for investigarion. Using an historical perspuc=
tive, studonts can learn atout the Important contributions
women have made and are makling to soclety, By working with a
difforent perspective=--a soclological and psychological one--
atudonts can study Individual and soclatal attltudes toward
both women and men and the resulting Influence these attltudes
have on female and male behavior,

Some alarming facts demonstrate the need for Women's Studios:

~-0f the present 1,138,400 elementary schoo! teachers,
961,500 aro women; but 8 out of 10 elementary principals
are men!

-=At the high schoo! level, the number of women and men
teachors is about tho same; but 97 percent of the
principats are male!

~=A study of S milllon words used in textbooks read by
Amorican schoo! chllidren qrades 3-9 shows that the
word boy appears 4,700 times and girl appears only
2,200 times!

~=-Twenty~seven top-sellling textbooks used In college
survey courses In American hlstory were studied, Of
the 60 authors listed, only | was female!
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interviews: Flerence Howe and Carol Ahlum

Florence Howe, a Professor of Humanltles at SUNY/
College, Old Westbury, s currently president of the
Modern Language Assoclation. In addlition she 1s
president of The Feminlst Press (an organlzatlon
described on page 4 of this bulletin); a senior pro-
Ject consulttant for the Resource Center on Sex Roles
in Education sponsored by the National Foundation
taor !mprovement in Educaticn; and a member of the
editorlal board for Women's Studies: An Interdisci-
plinary Journal, Her professloral experlence also
ihcludes work on specla! pre-college projects. During

the summer of 1964 she was a teacher In the Mississlipp!

Freedom 3choois and, iIn 1965, a summer teacher at the

N.D.E.A, !Ingtitute for inner City High Schoo! Teachers,

Goucher Coilege. Howe !s the author of more than 40
pubtications which Include essays, articles, books,
and monographs discussing women, sexism, and educa=-
tion. The Carnegie Commisslon on Higher Education has
sponsored her torthcoming book, Women and Hiqher
Education (McGraw Hitl, 1374),

Carol Ahlum, another Interviewee apvearing in thls
Issue of Looking At..., has bwen with The Femir'st
Press since 1970. For more than a year she has
worked with high schoo! teachers of Women's Studies
courses throughout the country. 1In 1972 Ahlum re-
colved her M A, T, from the Schoo! of Education at
the University of Massachusetts/Amherst and, during
the past two years, has taught inservice courses for
teachers on sexicm in schools, {n addition she and
Howe organized the Clearinghouse for Yomen's Studies,
which is now a part of The Feminist Press, and co-

authored an essay, "Women's Studies and Socia! Change,"

for Academic Women on the Move, eg. Alice 5. Rossl
(Russell Sage, 1973).
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In telephone Interviews with Chrls Ahrens, an ERIC/
ChESS staff editor, both women answered questions
concerning Women's Studies In pre-college educatlion,

Ahrens: Why Women's Studies?

Howe: Women are not present In the curricufum,
They're elther totally absent, as In history or
science, or they appear In a destructive or only

hal f-true form, as In |iterature, Women's Studles
has made peop!e aware of women's exclusion from the
currlculum, and aware that course content is male-
btased. In children's books, for example, women

are confined to the mothering role, even though
women with children (and wlthout) have always been
part of the pait workforce--think of the women who
worked in factories, mines, and flelds, long before
the twentieth century, It's not slmply a matter of
giving women their due rights, since they are, after
all, half *he student population, Men as well as
women need to be educated about the omission of
women from history. They all need to perceive women
as whole people, not as nasty, foolish, or sexy ob~
Jec*s, They need to see women as complex human
buings.

Ahrens:

Howe: Women's Studles, on the whole, does not focus
on either women or men separately. PRather, men and
women are compared, Such a comparison helps both
sexes inderstand a world In which women have been
denied human functions,

Ahrens:

is Women's Studles sexism In reverse?

What work needs to be dore?

continued page 2



Interviews cont.

Howe: Three Impertant things need
attention: the re=education of
teachers, a thorough examination of
the currlculum, and a very careful
sreparation of new materiats, In
Research in the Teaching of English
Mary Beaven preserts a study that
shows the neec for new curriculum
developmant in high school Engllish,
In part of this study Coox County
(11tincis) high schooi students were
asked 'O name the women they'd read
ataut who they would (Tke to have
for 3 wife or mother, Nearly half
the <tudents said, "None," Heading
the Hist of characters named by the
staury, however, were Hester Pryrne
(“other), scarlet 0'Hara (Wlfe), or
Juliet (wife), Their limlted cholcsa
was guite appalling.

Women's Studies and the Teacher

Ahrens: what's the role of the
teacher?

Howe: Teachers are cruclal in a very
professional sense: thelr attitudes
control the classroom. As ploneers,
teachers need to be critical, invent-
ive, and Imaginative when developing
new materials and curriculum units.
In addition they need to use tact °
when working In a co-educational
classroom, When restoring and invig-
oratlng the confidence of the female
students, teachers must not intimi-
date or degrade the male students.

Ahrens: You mentioned teacher re=
educatlion, What does the teacher
need to learn, or should ! say
unlearn, in order to teach Women's
Studles?

Howe: 1| think teachers need train=-
ing of two sorts. They need to
search thelr Indlvidual disciplines
for new materials as well as learn
about women's role in history,
Secondly, they need to examine thelr
own behavior and attitudes toward
males and females. Both men and
women are uninformed. Teachers, in
general, know |ittle or nothing
about abolition and suffrage--and
the connectlon between them. They
know very |ittie about the history
of the 19th century women's move-
ment; the role of women in the his~
tory of labor during the past 200
years; women's participation in the
pioneer and frontler movements; or
19th century medical opinlon which
discouraged women from seeking high-
er education because it was allegedly
bad for thelr health, |In addition
teachers need to understand their
own values toward males and females.
What expectations do teachers have

of the glirls and the boys in their
clasvses? How Jo these expectations
influence the way thay relate to
students?

Ahrens: How can teachers get this
kind of training?

Howe: There aro two ways: by at-
tending a Woman's Studles program,

tf one is nearby--therc are 87 such
programs in the country; or by ask-
Ing that local school systems offer
Inservice Women's Studles courses,
The Feminist Press has been glving
three inservice workshop courses to
teachers on Long Istand. The curric-
ulum focuses on the orlgins of sex
role stereotypling in the family and
the wider culture; then on schools
(teacher behavior and curriculum),

In the last half of the course,
groups of teachers present newly-
developed nonsexlst curriculum unlts
to the entire workshop. In addition,

~with the ald of a grant from the

Rockefel ler Famlly Fund, The Feminist
Press Is developing supplementary
matertals which soclal studies and
English teachers can use In thelr
ciasses,

Ahrens: To be successful with
Women's Studies, does a teacher need
to be a feminist?

Howe: Yes, By feminist | mean a
person who understands that we |lve
In a patriarchal soclety, a soclety
with institutions and attitudes In-
tentionally or unintentlonaily harm~
ful to women, and even, in some ways,
to men as well. | do not regard
feminism as a political party; rath-
er, | see It as a humanist at+ltude
that works to create a world in which
men and women will both be regarded
as people.

Ahrens: What's the best approach
when teachling courses about women?

Howe: An interdlscipilinary and
probiem-oriented method works best.
For example, to talk about women in
It1terature requires an understanding
of the soclology of sex roles and a
focus on a major critical problem:
why are women In books rarely |ike
women in |ite? Also, the teaching of
Women's Studies tends to be heal th-
fully experiential: we are always
lonking carefully at our own exper-
lences as women or men and attempt-
ing to measure these against what we
find said of us in textbooks, for
example, or in studles of behavior.
These methods are exciting for stu-
dents, since they can contripute to
tha process of learning,

Women's Studies and che Student

Ahrens: Are students interested In
Women's Studies?
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Ahlum: Definitely. In hlgh schools
offering courses on women, the
classes are over-subscribed, it's
harder to fei! what's happening na-
tionwlide wlth Junlor high and ole-
mentary students; there's not as

much accessible information, How-
aver, | know of elementary teachers
teaching feminlst content; and dur-
ing a recent vislt to Minneapolls, |
learned of a spacial Interest courso
called "The Wondertul Worid of Women"
offered thare in an elementary school.
Students are enthuslastlc about
Women's Studles Courses because thelr
own {lves are involved. Mostly glris
are taking the courses. As course
titles and content include men |
think boys' interest wiil grow teo,

Ahrens: What's happening to stucents
--hoth boys and gir!s-=-in the courses?

Ahlum: What Immediately comes to
ming is my vislt to a second-grade
class In Minneapo!is where, In a
¢iass meoting format, students were
discussing such questions as, "What
are things giris can do?" "What are
things beus can do?" "What things
don't giris do?" "What things don't
boys do?" A llvely discussion ensued.
it was obvious that students were.
becoming aware of their own attl=
tudes and those of others. What
does a second-grade gir!| learn when
she says, she '"does £00 piay with
trucks," whiie her male classmates
say she doesn't? With high school
students there are more exciting and
Immediate changes-=attitudinal and
behavioral changes are occurring
especially among women students.
They are examining their |ives and
questioning trelr expectations or
lack of them for marriage and careers.
in other words, their expectations
are changling.

Women's Studies and the Future

Ahrens: What about ‘he future? |f
they accomplish thelr goals, will
feminist courses dlsappear?

Howe: If such procrams are success-
ful, most of the ca.pensatory elements
will disappear; however, Wcmen's Stud=
les Is much more than that. Women's
Studies will change the face of many
disciplines-~history, for example,
wili never be the same. Also |itera-
ture. Flve years ago few people had
heard of Agnes Smediey, Rebecca
Harding Davis, Chariotte Perkins
Gilman, and a raft of flne women writ-
ers now belng studied and raead widely,
In other words, even |f what we now
call Women's Studies were to be In-
corporated into the general curric-
ulum, the new knowledge It s gener-
ating s here to stay. '
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ERIC Documents

Qur search of the ERIC documont flles
under the descriptors "Womon's Stud-
ies," "feminlam," and "Sex Discrimie
nation" turned up the documents clted
below, among others, We hope that
thlis issue of Looking At... wiii en-
courage readers to sond us documents
related to Women's Studles to put
intfo the ERIC system, Send current,
non=copyrlighted course descriptions,
experlmental materials, classroom
research, and conference research
papers about Women's Studles to ERIC/
ChESS, 85% Broadway, Boulder, Colo,
80302,

The documents abstracted below are
available from EDRS, P,0, Drawer 0,
Bothesda, Maryland 20014, unless
otherwlse noted, Microfiche Is $,65
par 70 pages and hard copy Is $3.29
per 100 pages. ‘We suggest you refer
to the compiete abstract In Research
in Education before ordering.

ED 060 789. Women and Education: A
Feminist Perspective. Modern Lan-
guage assoclation of America, New
York, N.Y, 1971, 162 pp. This
document presenis the proceedings of
the conference on Women and Educa-
tion: A Feminist Perspective, The
papers presented at the conference
were: Why Women's Studies and How
Sexism and Soclal Change; Research In
Psychology Relevant to the Sittuatlion;
Women and the Visual Arts; The Woman
In the Moon: Toward an Integration
of Women's Studles; The Sexist Image
of Women in Literature; Why Women's
History?; A Feminist In Every Class=
room; Women, Education, and Social
Power; What Women's Studies Can Do
for Women's Liberation; Feminine
Subculture and Female Mind, Sexism

in Textbooks; Women's Studies as a
Scholarly Discipiine; Women as Scape-
goats; Teaching Women's Stucies; An
Experiment at Stout State; and Femi-
nist Studies: Frill or Necessity.

ED 074 958. Fifty-One Percent Minor-
ity. Connectlicut Conference on the
Status of Women, Connecticut Educa-
tion Association, Storrs. 1972,

72 pp. Avaiilable in microfiche only
from EDRS., Hard copy Is availabie
from National Education Assoclation,
i201 Sixteenth St., N.W., Washington,
D.C. 20036. The articies presented
In this document stem from taped
presentations or post summations of
speeches presented at a conference on
the status of women held in the spring
of 1972 by the Connecticut Education
Association., The book can serve as a
guide to three major problems: (1)
sexual stereotypes; (2) the lega! and
economlic status of women; and (2) the

ERIC
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educational noeds of womoen, Articles
prasented Include: (1) wWhy Women

Fail; (2) The Case for Womens Studies;
(3) Sex Rale Stercotypas In tho Classe
room; (4) Sex Role Socliallzation; (5)
Mascul lnity ang Femininity; (9) Toach-
or Maternlty Provisliens in Cohnectlcut;
(10) Growlng Up as a Female Reader;
(11) Wwomen in Education; and (12)
Sexual Politics in the Classroom.

ED 079 227. Changing Roles of Women,
Social Studies: (425,17, By Bettl
Pate. Dade County Public Schools,
Miaml, Fla, - 1973, 62 pp. This

qulnmgster elective course on the

changing rojes of women is for use

by 10th through 12th grade students,
The gulde anaiyzes the changes occur-
ring In the roles of Amerlcan women,
with students examining the history

of women, the psychology of belng a
woman, the various emotlional and
physical changes that women undergo,
iife,
Comprisod of three major sections,

the gQuide is divided Into a broad
goals sectlon; a content outline
Illustrating the scope and major sub-
divisions of the course; and an objec~
tives and learning activities section
providing a total picture of women's
roies in society from Colonial times
to the present, Several helpfuil ltems
are appended: a questionnaire de-
signed for females; a brlef history

of thé women's movement In America;
"Male D!iemma and Femaie Quandary';

a short quiz desligned to start a dis-
cussion on roles In our soclety; a
i1st of Facts and Fables about Women;
"When | Grow Up 1'm Going to Be Mar=~
ried," a game. A blbliography of
student materials which includes books
and audiovisual materials concludes
*he document.

ED 071 954, Women Studies: Women in
American History; HERstory-Changing
Roles of American Women. Preliminary
Edition., By Beth Milistein and
others. New Yocrk Clty Board of Edu-
cation, Brooklyn, N.Y, Bureau of
Social Studies. 1972, 26 pp. Two
draft courses of study together with
some 3uggested learning activities
are presented for initial tryout and
experimentation: (i) Women's Studies
-Women in American History, and (2)
HiStory and HERstory: Changing Roles
of the American Women, These exper!~-
mental curriculum materials may serve
as resource for an option, an alter=
native, an elective, a mini course or
as supplement for existing courses.
Feedback from experiences with these
matorials will help shape the future
publicatisn, The teaching ~f con~-
cepts and the development of skllls
are major considerations in the im-
plementation of this project. The
galaxy of courses, options and teach-
ing modules in the secondary schools

0rNizZ.

ean serve as 3 valuablo currlculum
resoyrce for sypervisers and feach=-
ors to moet tha domands for meanw
ingful materials, A bIblloaraphy
and 38 Ilst of wowon's studies
organlzatliong 1s alse Included,
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NEA Edu-Pak
on Sex Role
~ Stereotyping

The Natlional Education Associas
tion has designed a multi-media
aducational package on sex role
storeotyping., As a collection
of I8 miscellaneous resources
-=cassottes, flimstrips, re-
cords, leafiets, and books==the
materlals can bo used In a
varlety of ways: for inservice
or prescrvice teacher training,
for community workshops, and as
suppiemental materiais for In-
dividual Junior high or senior
high classrooms.

Two flimstrips, each accompa-
nted by a leader's manual, are
included in the packet., One
ftimstrip, The Labels and Reine
forcement of Sex Role Stereo-
typing (done In two-parts with
color and sound), exposes tra-
ditional, restrictive stereo-
types and suggests ways to
change them. The second,
Cinderella ls Dead (aiso done

In full color with sound), is an
open-endad study of women in the
fabor market. The filimstrips
cost $24.50 and $16.00 respec-
tively,

The edu~pak also furnishes four
cassette tapes, cousting $9 00
each, One cassette, Blue Is

for Sky, Pink Is for Watermelon,
gives five anti-sexist poems by
Eve Merriam and includes printed
discussion questions, A second
cassette, We Don't Know How to
Grow People, is Richard Farson's
presentation {accompanied by a
dlscussion guide) on the roots
of sex role stereotyping.
Florence Howe, the speaker on
the cassette Sexism, Racism,
Classism, explores the reiat.on=
ship of the primarily White
feninlst movement to Third Worlid
women (discussion questions in=
cluded)., Minorities and Women
in Instructional Materials, the
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continued from page 3

tourth tape, features four speakers from an NEA semij-
nar on minoritie. In textbooks,

Two dlfferont sets of leaflets (30 per «ot) are also
srovided In the edu-pak. One set, called Conscious~
ness Razors, costs $2.00 and offers |2 sterectype-
destroying exercises. How Tair Are Your Children's
Textbooks, the sacond package, costs $1.50 and glves
guldelines to help determine the extent of sexlst,
raclst, and classist blas In educational materials,

The remaining 1tems In the edu-pak include the follow=
Ing printed materials: Sex Role Stereotyping in the
Schools (paper edition, $2.50; clioth edition, $4.00),
a collection of 9 essays dlscussing soclallzation in
the school environment; Non-Sexist Education for
Survival (paperback, $2.25), a coflection of |1 com=
mentarles and essays gathered from tho NEA's ¢1rst
seminar on sex role stereotyping; 51% Minority (paper-
back, $2.50; also avallable as an ERIC document), a
report from *he Connectlcut conference on the status
of women; Combating Discrimination in the Schools
($1.25), a bookiet which briefly outilines some federal
laws and regulations prohibiting educational discriml-
nation; What Is Affirmative Action? ($1.00), an intro-
ductlion to affirmative actlion plans; A Child's Right
to Equal Reading ($.50), exercises in freeing chil-
dren's books from sexual stereotypes; Sex Role Stereo-
typing Fact Sheets (5 for $1.00); and an NEA research
memo, Status of Women Faculty and Administrators in
Higher Education Institutions ($1.00).

The components in the NEA Edu=-Pak can be ordered as
separate ltems or as a total program. Presently, the
antire collection 1s available at an introductory dis=-
count price, $66.00. For further information write
The National Education Assoctation, Customer Service
Section, 1201 Sixteenth St. N.W., Washington DC 20036.
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The Feminist Press

It you're interested in Women's Studies and need re-
sources, contact The Feminist Press, a tax-exempt,
non-prof i+ educational and publlishing corporation
founded in 1970. [|+s many publications include

three items of special interest to high school and
elementary school teachers. Feminist Resources for
Schools and Colleges, A Guide to Curricular Materials
by Carol Ahlum and Jacqueline M, Fralley is a compre-
hensive 20-page annotated bibiiography for teachers,
students, and parents who want information on femi-
nism and sexism for elementary and secondary cliass=
rooms. Avalilabie for $1.00, plus $.25 pustage. The
same women have edited another first: High gchooI
Feminist Studies, a 150~page collection of complete
secondary course syllabl, materials, and biblliogra=
phies compllied after contacting 300 high school
teachers nationwide. Cost $2.50, pius $.50 postage
and handling. taurie Qlsen Johnson's Nonsexist Cur-
ricular Materials for Elementary Schools is a packet
containing two sections: the first, for the teacher,
includes consclousness ralsing matertals, checklists
tor discovering how and where sexism exists in the
ctassroom, and a bibilography of resources; the sec-
ond contains several curricular units tor the elemen-
tary classroom, a student workbook, and a biblfoara-
phy. Can te ordered for $5.00 per packet, plus

$.40 postage.

The Press has plans for developing more supplemental

curriculum materlials and needs to krow what you want
and can use in the classrocr, f iInterested, provide
some grass-roots input and write The Feminlist Press,

Box 334, Oid Westbury, N. Y. 11568,
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ASCD Worhing Group
on Education of Women

After recelving a grant from the Assoclation for
Supervision and Curriculum Development, the ALCD
worklng group for women's educatlion has compiled a
torthcoming resource packet on sex bias. I1t's de-
signed to help dlrectors of curriculum and assistant
superintendents in charge of curricuium and instruc-
tion ldentify and combat sex role blas in thel-
districts, For cost and other Information contact
the ASCD Organization, 1201 Sixteenth St., N.w,,
Washington D.C. 20036,
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Women and the Social Studies

The Episodes in Social Inauiry Series, prepared by
the Sociological Resources for the Social Studles,
offers a high schooi study unit titted "Roles of
Modern Woman." For information contact Allyn and
Bacon, inc., 470 Atlantic Ave., Boston, Mass, 02210,

Herstory 1s a five-week simulation of male and female
roles In which high schuo! students learn about Amer-
fcan woman--her past, present, and future. Avallable
from interact, P.0. Box 262, Lakeslda, Callf. 92040,

Members of the National Council for Soclal Studlies
Advisory Committee on Soclal Justice for Women have .
contributed articlies to the January 1874 issue of

The Social Studies Journal. Articles inciude Det!
Felder's "Reflections on the Status of American Woman
Today,™ Margaret East's "Lizzle, She Will Make Us
Ridiculous," Carole Hahn's "Teaching About Women: A
Review of Materlals," and Louis Smith and Patrick
Ferguson's "The Problem of Blas in Teaching about
Women." 1f you want a copy of the issue (or a sub-
scription to the quarterly), write The Social Studles
Journal, 251 Ritter Hall, Templie Unlversity,
Philadelphia, Penn. 19122 ($1.25 single coples; $3.00
subscription).

Twenty-cne essays in the January 1973 special issue
of the American Journal of Sociology depict changing
women in a changing society. It Includes articles by
Jessie Bernard, Cynthla Epstein, Jo Freeman, Helen
Hughes, Mirra Komarovsky, Helena Lopata, and Diana
Scully and Pauline Bart. (Paperbound, $2.95; hard-
cover, $7.95.) To obtaln a single issue or a Journal
subscription write the American Journal of Sociology,
University of Chicago Press, {1030 Langley Ave.,
Chicago, |11, 60628,

Thz California Council for the Social Studies Review
oavoted 1ts entire Fall 1972 issue to women in the
soclal studlies. Seven articles give Ideas for teach-
Ing spout women In high school soclal studies curric-
utum, Available from the CCSS, 2205 Sixteenth St.,
Sacramento, Callif. 95818,

The Cambridge Book Company in 1ts Vital Issues:
ica Series provides four paperbound bookiets that
tell the story of American women from 1900 to the
present. News articles, features, and Iilustrations
from The New York Times provide a first-hand account
of the changing roies of women In America., The four
paperbacks; American Women: Their Image (1900-1930s),
American Women: Transitional Period (1930s-1970s),
American Women: Emancipation and Radicalism (1950s-
1970s), and American Women: Today (1960s-1970s);

cost $1.68 each and can be ordered from the Cambridge
Book Company, 488 Madison Ave., New York, N.Y. 10022.

Amer-



SF oo¥ /76

July 1974

BEST COPY AVAILABLE

Looking At 18 & Currént awareness builetin putiished
occasionaliy by the ERIC Ciearinghouse tor Socis! Studies/
Sauial Science Education (FRIC/ChESS). ERICICRESS i

' turged by the Netional institute of Equcet-on (NIE) end
spongsorecd by the Social Saience fiducetion Consortium
(SSLCC)and the Unnegrasty ot Colorads Free copies of
Looking At may be obtainud trom: ERICIChESS. Looking
A1, 856 Brosaway, Boulder, Colorado 80302. It you 18quest
your n@me and address will be adaed to & maihng st tor ail
bullphins to be published in the coming yoar. Poople sirsady
on the ciearninghouse newsletter maiing hst 1or Keeping Up
wili automatically receive the Looking At bulieting.

MINI-COURSES

PURPOSE

Looking At... Is published to let you know what we
know about an emerging toplc of Interest or current
concern of elementary and secondary soclal studles
and soclal education teachers. We, after all, are
a "clearinghouse." We select, abstract, and Index

current hard-to-obtalin documents for Research in
Education (RIE) and current periodical articles
for Current Index to Journals in Education (CIJE).

Also, we commission or prepare soclal studlies prac-
tical guldance papers, Interpretlve papers, and ref-

erence tocls when need, |lterature, and practice

warrant. In the process of doing this work we get
around, talk wlth many peoplie throughout the country,

have many visitors, and recelve many letters and

telephone calis for Information about who Is dolng

what, and what Is the latest activity on a toplec.
Before enough theory, practice, or materlals have
crystalized or surfaced to warrant a practlical
guidance paper, we hope tc make avallable Informa-
tion about practlces, people, materials, and ldeas
on a toplc as we recelve 1t; performing 2 clear=
Inghouse and communlcation functlon through
Looking At...

Looking At... Is also Intended to be a catalyst,
Increasing communlication from you to the clear=
Inghouse. Please send us descriptions of your
work, announcements, questlons, syllabl, guides,
experimental materlals, and suggestions for future
Issues of Looking At...

WHAT ARE MINI-COURSES?

In the search for "relevance™ In high school so-
clal studles programs, administrators, teachers,
and students have come up with a varliety of
fdeas. Some of them work; some of them are dis~-
mal fallures. An ldea which seems to show some
promise Is minl-courses-=also commonly cal led
short courses, phase elect!lves, Interlm courses,
or quinmesters.

There are di fferent types of minl-course struc-
tures, each destgned to fit+ a speclflc purpose.
For example, the "mini" or "short" courses are
usually designed to offer the students a wide
selection of toplecs, each to be covered In depth
over a short period of time. Students may take
as many as elght or nine mini-courses during a
schoo! year, although four seem to be the average.

Interim courses are usually offered at the begin-
ning, middle, or end of the year and last from
one to two weeks. In some cases, the entlire
school Is Involved and all the students select a
certaln number of hours for the Interim perlod.
This may be Just one course, or 1t may be two or
t+hree. In other cases, only iIndividual depart=-
ments or grade levels offer Interim courses. For
example, all students In the American history
courses might have the option of selecting an
elective, offered during the regular classtime,
during the last week of the semester.

The quinmester plan 1s an extended school year
plan that dlvides the school year Into five nine-
week sesslons. Puplls must attend four qulnmes-
ters out of five In the school year. Students
may attend the flfth quinmester and (|) take a
vacatfon during the regular school year; (2)
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elect to accelerate their graduation from high
school; or (3) use the flfth quinmester for en-
richment or remedlal experiences. In each quin-
mester 12 to |15 self-contalned courses may be
offered, glving students a large number of op-
t+ions from which fo choose.

Based on these three examples of minl=course
structures-~and there are stlll other varletles--
we will deflne "mini-courses'" broadly as any
courses that are offered for a perlod of less

than one semester.

SOME ADVANTAGES AND DISADVANTAGES OF MINI|=-COURSES

Like most new Innovations, mini~courses were de-
signed to solve an educational problem. Based on
the avallable |tterature and on conversations
wlith those engaged In minl=-courses, the problem,
In this case, seems to be the cry for "relevance"
In the curriculum. Students felt that memorizing
Informatlon on how a blll becomes a law, dates of
major historlcal events, and names of Civil War
generals was not related to thelr dally llves,
elther In or out of school. Minl=-courses were
seen as a way to offer subject matter that was
Interesting to both students and teachers.

As minil-courses were instituted, administrators,
students, and teachers found that, In addition to
increasing the relevance of course offerings,
minl-courses opened other new dimenstons for the
social studles curriculum. Students found they
had much more freedom of cholce; even when cer=-
taln courses were requlired, they were stil| able
to choose some courses, usually with Increasing
frequency In thelr Junior and senlor years.

Contlinued on page 2



The coursas wore ftaught In much greater depthe-
gone were the days of "Amerlcan Hlistory from 1492
to the Present," Instead, srudents could choose
from such offerings as “Amerlcan l.1fe Styles,"
"wWar and Peace," "Hlstory of Amerlcan Sports,"
"Roosevelt and the New Deal," and "Allenatlion In
America-«to name only flve Amarlcan hlstory

of ferings out of a total of 44 In one New England
h1gh school. Students found more challenge In the
opportunlty for more sophlstlicated study of sub-
Jects. And, teachers found that since thelr stu=
dents had chosen thelr courses, they were much
mors |lkely to become deeply Involved and inter-
ested In them.

Often In minl-courses--particularly those deslg-
nated as "InterIim" courses--there Is I|lttle, If
any, emphasis on grades. Thls takes pressure off
studonts; and teachers fee! freer to present dife-
flcult subject matter and focus on affective
learnlng, which they often avold because of the
difflculty of assessing student progress in thls
area, Where grades are stlll Important, as In
the qulnmester program, students, if they fall,
do not have to repeat a compiete ysar or semester,
but only a short courses--and they can repeat [t
Immedlately,

Teachers have found that minl=-courses have advan-
tages they had not orliginally antlcipated. From
the beglnning, they knew they wculd have the op-
portunlty to teach subjects they really knew well
or In which they were especially Interested. But
as minl=courses were Instituted, teachers found
they were getting to know thelr students better,
even though they had ‘them for only a short time.
Because of the depth and sophlstication of In-
structlon, they were having many more conversa=-
tlons out of class and more personal convarsa-
tlons within class. In addltion, rather than
teaching the same students for the entlire year,
teachers had new students every four, or six, or
nine weeks and were getting to know many more stu-
dents than before.

In splte of all these posltive reactlons to mini-
courses, some schools have trled the ldea and
dropped it. Llke most new Innovations, minl-
courses create some new problems while solving old
ones. Most of these dlsadvantages seem to be felt
by teachers and adminlstrators, although a student
editorlal In the December 2i, 1973, lssue of the
East High Spotlight from Denver, Colorado, notes:
Some minl~courses are astoundingly easy credlt.
In comparison to the hated traditlonal currlc-
ulum, the classes are watered-down and over=
simpllfied presentations, while often the
nine-week capsullzation Is a crammed and
Inadequate attempt to survey too much In too
I1ttie time. Also, although 1t is true that
fewer students fall minls than in the regular
programs, thls can be partlally attributed to
a lower academlc standard in some classes,
and the fallure rate Is stli! amazingly high
for a 'fun' program.

Teachers, tco, have frequently found it dlfficult
to narrow down thelr subject and to avold "cram-
ming" too much into mini-courses. In addltlon, a
teacher who formerly taught four classes of survey
Amerlican hlstory and one of world geography may
find himself now teaching five different courses,
each In some depth.

A second problem teachers have encountered Is a
very Interesting, although unexpected, one. A
+sacher who had a burning Interest In polltical
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cartooning now wlshes he had never heard of the
subJect. At flrst dellghted by the prospect of
belng able to teach a subjsect 'n which he had long
been Interested, he has now taught flve classes a
day, four tImes thls year. Teachers can bocome
Just as bored wlth a favorlte subject as they were
witih survey courses In Western clvillzatlon,

One of the major problems faced by admlnlstrators,
seems to be schedulIng. This Is particularly true
of the two-week Interim courses, although produc-
Ing new schedules every four or slix weeks [s also
dlfflcult and costly. The maJorlty of the schools
who are engaged In mlni-courses have turned to
computers to help solve thls problem.

Periiaps the most serlous charge leveled at minl-
courses s best expressed In an article entitled
"Minl«Courses and Phase Electives: Panacea or

Poppycock?" (C. Frederlick Rislinger, In News and

Notes on the Social Sciences, Indlana University,
Spring 1974). "1f the primary goal of the high
school s to provide a comprehenslive educatlon,
are we subverting the process by allowlng students
to select only those courses that they are 'Inter=-
ested In' at this stage of thelr |lves?"

INTERVIEWS: SOULE, HANSON,
VON STETTEN, ROBERTS

We Interviewed four Indlviduals for this lssue of
Looking At.... ,Three of these have worked with differ-
ent types of minl-course structures, whlle the fourth lIs
a unlverslty professor who Is currently studylng the
varlous structures of mini-courses In Cunnectlcut.

Daniel Soule Is Director of the Amerlcar. Studles Pro-
gram at Orono Hligh School, Orono, Mainre., In 1969, under
a Title 11 grant, Orono divided tho American history
program Into ¢lve mijor themes, Althouyh each of the
students takes each of the themes at the same time, they
are glven a number of cholces withln each theme, thus
providing for Indlviduallzation, student cholce, and
currlculum relevance.

Paul Hanson holds the positlon of Social Studles Consul~
tant K~12 tor the Dade County, Florlda, Publlc Schools.

Dade County has a qulnmester program. There are a total
of 110 soclal studles offerings from which the students

may choose In thls program.

Wayne Von Stetten, Principal of Brandywine Hlgh School,
Wlimington, Delaware, has Instituted a two-week sesslon
between semesters called Interim. DOuring the interim
session, the entlre student body chooses three or four
offerings from over 400 courses for two weeks of In~
depth study.

Arthur D. Roberts Is Assoclate Protessor, Department of
foundatlons and Currlculum at the Unlversity of Connec-
tlcut In Storrs, Connecticut. He and hls col leagus,
Robert K. Gable, presented a paper at the 1972 Natlonal
Counclt for the Soclal Studles convention in Boston,
entltied "MInl Versus Tradltionai: An Experimental
Study of Hligh Schoo! Soclal Studles Curricula,” Since
that time he has done addl!tlonal studles of varlous

Contlnued on page 4



ERIC DOCUMENTS ON MINI-COURSES

In writlng thls Issue of Looking
At..., we found that very [lttie
has been wr!tten about "short" or
"mInl" courses, We urge those
readers who have wrltten about
this topic to send us documents
for entry into the ERIC systenm,
Send current, non-copyr!ghted
course descriptions, experimental
materlals, classroom research,
and conference reszarch papers
about mini-courses to ERIC/ChESS,
855 Broadway, Boulder, Colorado
80302,

Documents

The documents abstracted below
are available from EDRS, Computer
Microfiim international Corpora-
ticn, P.O. Box 190, Arllington,
Virginia 2210, unless otherwise
noted. Microfiche is $.75 for
the first 479 document pages and
an extra $.15 for each additional
96 pages. Hardcopy Is $1.50 for
1-25 pages, $1.85 for 26-50 pages,
$3.15 for 51-75 pages, $4.20 for
76-100 pages, and an extra $1.20
for each additional 25 pages. We
suggest you refer to the complete
abstract in Research in Education
before ordering.

ED 082 295. Mini Course Direc-
tory. By R. Don Means., Penn-
sylvania Councli| on Year-Round
Education, Harrisburg, Penn=-
sylvania, 1973. 48 pp. This
directory lists school districts
In Pennsylvania that are current-
ly offering mini=courses. The
courses are presented alphabeti-
cally by subJect areas according
to the number of weeks that each
is offered (4, 9, 12, or |8
weeks)., The districts |isted
have agreed to share their mini-
course materials with other
Interested districts.

ED 080 444. Short Courses in the
Social Studies. Pennsylvania
State Department of Education,
Harrisburg, Pennsylvania, 1972,
25 pp. Mini-courses, one of the
most popular educational develop=-
ments to appear In a long time,
are the subject of this working
paper. |t |s deslgned to il|us~
trate the Impact and to provide
Information about short courses
or minl-courses In the Pennsyl-
vanla secondary social studies
curriculum. What a mini-course
Is, the advantages and disadvan~
Q" ges of mini-courses, how to

E

Inltlate a short-course program
Into the currlculum, and the out-
look tor minl=courses In the cu:--
rlculum are dlscussed. Minl=
courses offered by four school
districts in Pennsylvania are

listed with descriptions and grade
levelis,

ED 076 47!, Mini Versus Tradi-
tional: An Experimental Study of
High School Social Studies Cur-
ricula. By Arthur D. Roberts and
Robert K. Gable. Paper presented
at National Councll for the Social
Studies Annual Meeting, Boston,
Massachusetts, November 1972. 35
pp. This study assessed some of
the cognitive and affective ele~
ments for both tradltlonal and
mini currlcula. |* was hypothe~
sized there was no aifference be-
tween students in the mini-course
curriculum and the traditional
curriculum on a number of stated
cognitive'varlables (focusing on
critical thinking and reading com~
prehension) and affective varia-
bles (focusing on attlitudes toward
social studies and teachers).

Five hundred |lth graders from two
comparable high schools served as
the sample. Two cognitive and -
three affective Instruments were
administered on a classroom basis
in 1971-72. Pre- and post-tests
of all instruments except one were
administered. Findings indicated
that: (1) males in the tradition=
al curriculum made significantly
greater gains on critical thinking
and on vocabulary and level of
comprehension; (2) mini curriculum
students gained significantly on
evaluation of arguments; (3) no
differences in the amount of
change in motivation toward educa-
tlon or in attitudes toward school
subJects was found; and (4) in the
post-test, mini curricuium stu-
dents were found to have more pos-
itive attitudes toward teachers.

Looking At Mini Courses
was prepared by Frances
Haley, Coordinator of

User Services for ERIC/

ChESS and Assistant
Director of the Social
Sclence Education
Consortlium, Inc.
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Journal Articles

A number of articles have appeared
In cducatlonal Journals wlthin the
last few years, describlng the
successes and fallures of mini-
courses. e located these by con=-
sulting ERIC's Current Index to
Journals in Education. The reader
should refer to the appropriate
Journals at their local Ilbrary
for the full articles, which are
annotated here.

"Mini-Courses Provide More Subject
Options for Rligh School History
Students." John Guenther and
Robert Ridgway. History Teacher,
Vol. 6, No. 3, pp. 387-392, May
1973, Curriculum innovation In
Kansas high school social studies
departments replaces the tradi=-
tional history courses with mini-
courses, which provide more varied
elective experiences for students.
This approach to individualization
is suggested as a viavle organlza-
tional Innovation with important
future educational implications.

"Something Speclal: Enrichment
Courses at Very Little Extra
Cost." Thomas J. Pepe, School
Management, vol. 17, No. 4, p. 29,
April 1973. Pepe describes how
one school district has been able
to expand its curriculum offer-
Ings at very little cost by of-
fering mini-enrichment courses on
Saturday mornings.

"Mini-Courses: Max! Morale."
Ross A. Engel and L. David Weller,
Jr., High School Journal, Vol. 56,
No. 3, pp. 142-49, December 1972.
The mini=course Is described as
not only a curriculum revitalza-
tion but also an important basis
for Improved , -rsonnei relatlons
throughout th school.

"For a Change of Pace, Try a Mini-
Course Day." Robert Youngren,
Clearing House, vol. 47, No. 3,
pp. 159~161, November 1972.
Youngren describes & variety of
one-day courses taught by high
schoo! faculty, students, and
adminlstration, resulting In high
Interest and enthusiasm on all
sides,
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mini-course structures;.* ' ‘.

Question: Are mini-courses a curriculum fad, or are
they here to stay as a permanent part of soctal studies
instruction?

Roberts: | see some problems, mostly with teachers.
when teachers have a course that's popular they often
end up teaching multiple sectlons ¢t It, One teacher
could find himself teaching tlve sectlons of a course
four or ftlve times a year. Thls can result In “teucher
burneout,” Also, a teacher wlth a full course load
could end up with four or five preparations If he Is
offuring dlfferent courses. | think teachers wiil prob-
ably start rotating the courses they teach to fend
$reshnoss to the curricuium, One of the exciting things
about minl=courses which makes me think they wiil be a
permanent part of the curriculum is that thoy excite
teachers. And In arder for an Innovatlon to stick and
not be a fad, It has to bo exciting to teachers.

Soule: My blas fs to have a two-year program rather
$ixed and tradltional In content and procedures and

then to open up Into semester and quarter courses In the
juntor=sanior yoars. Min|=courses may not be permanent
unless thls happens, because of the |Imltations of
staff, schedullng, and space. We had to convert a rest-
room into a seminar room In order to have space for our
program, Even though Intentlons are good, logistics are
a serfous problem In trying fo have minl-courses, espe«
cially In a small school.

Hanson: | think we have to take the direction of mini=
couraes, tecause of the krowledge exploston, Mint-
coursus are an answer to that. Hopefully, soclal stud-
tes are qotng In +he direction In which they will no
longer be 3t1tempting to pass on a body of knowledge, but
wiil be teacnlna sklils which the learner can apply In
galning a tody of knowledge. Students wlil have such
skille, and tre flexibltity to make cholces. Shert
courses are [deal for this,

Von Stetten: ! think they're definitel here to stay.
Many teachers find them somewhat fearsome ur awesome,
because |f they trv .o "water down" content, that wili
be the end of thelr professlonal career as an historian
or economist or whatever. But one can still offer minl-
cour~es and nave students meet minimum raquirements,
Thic 1s by offering them at a set time as we have done
In our Interim proaram, This qlves the students the
opportunity to see ditferent teachers, to learn differ-
ent ideas and skills, and to be In different cettings.
1+ enables students to unlock doors they hadn't seen
hefore,

Question: There seem to be a number of problems related
to the implementation of mini-courses: one is the teach-
ing of basic skills and relating a variety of seemingly
unrelated courses: another is how to schedule students
with a minfmum of effort; the third seems to be evalua-
tion of the mini-caurse process--is it a "good"
fnnovation?

On teaching basic skills:

Roberts: A+ this point In history, It's awfully diffl-
cult to get aqreement on what skilis should be covered
In soclal studles. We seem to be getting heavily Into
such things a5 vatulng, The Inltlal point for a school
or 4 department seems to be to dellineate those thinas
they want to do. Skllls usuallv qet talked about In
pretty atstract terms, but never et set out. |f they
are set nut you can teach them in any course; 11 doesn't
matter what the content ls. You can as-.ure that the
students get all the skllls by putting the electlives
Into "famllies" or groups. One particular famlly of
mini=courses wlil cover certain skllis, and students
mave +o tiake at least one course from each famlly,

Hanson: We have developed two "skilis" courses, At

the junior high level, we offer a course entltlied
"Launch Pad,"” designed to teach what the basic social
sclerces are and what the basic skills for each of them
are. The senlor high course is entitied "Advanced Tech=-
nlques In the Soclal Sclences."” We don't require

elther course, but we do recommend them, Most of the
students do adhere to the recommendations.

Soule: S ce a!l of our students take the entlre Ameri=-
can Studles course and exerclse optlons only within the
course litself, thls has not besn 3 problem for us.
However, {f we were to Institute more of a minl=course
structure, | would recommend the basic skill program in

the flrst two years with olectives In the last two
yoars,

Von Stotten: Qulte honestly, we don't have th.at prob-
lom, Our kids are accustomed to our traditional pro-
gram; it's a way of |lte here, lInstead, we glve them a
two=week opportunlty to demonstrate rasponsibllity and
make cholces., '“We think they are happy to get back to
thelr regular classes aftor they've had the oppartunity
for the two=wock minl-Courses.

On scheduling:

Roberts: |'m afrald | have no great Insights, |

really haven't gotten Into that. From observation, |
think about 90% of the sghools schedule by computer and
have to do the rest by hand. |t does take lots of prlor
planning,

Hanson: We provide two teacher work days between each

quinmester when the students aro not In attendance, and
that helps. We also use computers to help wlth sched-

uling, |In addlition, in some schools they have students
sign up for "package" courses and they are then regls-

tered for two quinmesters.

Soule: Our students are scheduled only once. We have
added the traditional two=week drop/add sesslons at the
beginning ot a semester to glve students the chance *o
make sure they made the correct cholce. During this
time, we try to find students who are uncomfortable In
the Amerlcan Studlies program so they can make the swltch
back to the traditional course,

Von Stetten: The actual mechanlcs of schedul ing 1400
students Into several hundred courses works better now
than [t did the first yesr., We do It very much llke a
college registration. The gymnasium Is converted Into a
schadul Ing room with {50 stations. Senlors register
tirst, followed by Junlors, and then sophomores., |f
courses are fllled (26 Is a maximum, less In some
courses), then the studenis must make new cholces. Each
student has |BM cards which he hands *0 the Instructor
at the station of his cholce, Finally scheduling Is
done by computer. We also have a preregistration so we
can work out a tentative master schedule. But you have
to have advanced planning, and you learn something new
each year. The trick Is capitalizing on your mistakes
and makling changes as they're calied for.

On evaluation:

Roberts: The only good evaluatlion we have seen |s based
on student and teacher attltude polls, There is a lot
of that. But we really don't see much In the way of
evaluating minl=courses In relationship to tradltional
courses, using a set of basic criteria. There needs to
be a great deal more of that.

Hanson: We do have teacher evaluation of the program.
A lot of states are dding work In assessment, and so are
we. We are working toward the assessment of the teach-
Ing of concepts and processes, rather than factual con-
tent. As long as process Is an Important objective,
then the minl-courses and quinmesters seem to be valld.
Teachers glve some positive and some negative comments
to the quinmester system, Some teel they are lust get-
ting to know the kids really well and then they leave.
They also fee! It |s sometimes difficuit to get kids
Interested In such a short period of time.

Soule: i'm not aware of any evaluation on how mini-
courses work as opposed to other types of Instruction.
Most of the mini=-courses or small blocks of study are
accepted readiiy by the students, and thelr actlvity
and involvement in discussion of contemporary issues

Is a nlce thing to see happening. But 1'm not sure the
"niceness" Is based on any hard evaluation,

Von Stetten: We try to do this particularly with our
remedial studehts. Ouring Interim, we offer In-depth
courses for the two weeks for students who are having
trouble in a regular course or who need to repeat a
course. They have an opportunity to spend twe weeks
with almost Individualized Instruction, and we can
really check out thelr progress. |It's a fittle hard for
us to say what International Cooking might do for John
when he returrs to his Russian class. From these stu-
dents, we just get that attitude feedback of "Thank you
very much for a tremendous experlence," Interestingiy
enough, the feedback from teachers Is that things gener~
ally went better than they had anticipated and they
found 1t a useful and fulfiiling session.
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looking At... I8 a curcent awareness bulletin
published occasionally by the ERIC Clearing=
house for Social Studivs/Social Science Educa=
tion (ERIC/ChESS). ERIC/ChESS is funded by the
National Irstitute of Education (NIE) and spon-
sored by the Social Science Lducation Consor=
tium, Inc. (SSEC) and thue University of Colo-

rado. Freo copies of lwoking At... may be ob=
talned from ERIC/ChLSS, Looking At..., 855
Broadway, bBoulder, Colorade 80302. If you are

not already on the mailing list to receive
bulleting and would like to bo, send your name
and addregs to ERIC/CHESS.

GLOBAL STUDIES

Purpose

Looking At... is publlshed To let you know what we
knGw about an omerying topic of Interest or current
concern ol elementary and secondary social studles
and social education teachers. Ve, after all, are a
"clearinghouse.”" We select, abstract, and Index cur=-
rent hard=to-obtain documents for Research in Educa-
tion (RIE) and current periodical articles for Cur-
rent Index to Journals in Education (ClJE). Also,
we commisslion or prepare soclal studies practical
guidance papers, Interpretive papers, and reference
tools when need, literature, and practice warrant,
In the process of doing this work we yet around, talk
with many people throughout the country, have many
visitors, and receive many letters and telephone
calls for information about who is dcing what, and
what is the latest activity on a topic. Before
enough theory, practice, or materials have crystai=-
lized or surfaced to warrant a practical guidance
paper, we hope to make available information about
practice, people, materials, and ldeas on a fopic as
we receive it; performing a clearinghouse and com=
munication function through Looking At...

Looking At... is also intended to be a catalyst in-
creasing communication from you to the clearinghouse.
Please sena us descriptions of your work, announce-
ments, questions, syllabi, guides, experimental mate=-
rials, und suggestions for a second Looking At... on
Global Studles and for a Looking At... on other
topics.
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Interviews: Condon and Reardon

LARRY CONDON, Program Coordinator of the Center for
War/Peace Studies (CW/PS), taught junior high in Los
Angeles, senior high in Greenwich, Connecticut,
developed curriculum ideas and teaching strategies
for an African Studies Project, and spent a year at
the East-West Center in Hawaii. He has been with
the CW/PS for three years. CW/PS together with the
Center for Teaching International Relations has been
influential and active in developing global studies
curriculum and presenting global perspectives.

BETTY REARDON, School Program Director of the Insti-
tute for World Order (IWO), taught secondary school
for nine years in New York state. She has been with
the IWO0 for eleven years and was instrumental in
developing their school programs, materials, work-
shops, and dissemination network. The IWO has been
influential and &ctive in developing materials and

lcurriculum related to global studies.

<bmbmer»Q»<xss«s«bmamaa

Glubal 3tudies ls...

--a growlng awareness In K-12 curricula that we do
Ilve in one interdependent world and that our stu-
dents should conslider the implications of world
realities in their lives.

~=curriculum development efforts demonstrating con=-
cern for global concepts such as worlc order,
intercultural education, world-mindedness, global
development, and spaceship earth.

-=3 greater Inclusion of global studies concerns in
existing school social studies and Interdiscipl in=
ary courses by emphasizing global problems instead
of the soverelgnty of Independent nation states.

-~a movement by the many global outlock organiza-
tions toward greater Intergroup communication,
cooperation, and resource comm|tment.

-=a growing reallzation that the U.S., with some six
percent of the world's population, cannot continue
consuming some 40 percent of the world's total.
resources. T

QDD QU QDA DA DAV I DI QU A QDN QD

Condon and Reardon were interviewed by RICHARD PITNER,
a 1973-74 SSEC Teacher Associdte, now ieaching at
Kennedy High School in Cedar Rapids, Iowa. Cond®n was
interviewed at the SSEC in Boulder, Colorado on June
26. 1974; Readon was interviewed at Stanstead College,
Stanstead, Quebec on July 1, 1974, Pitner, guest
writer for "Looking At Global Studies," was assisted
by Beverly Long, a 1973-74 teacher intern with the
Consortium on Peace, Research and Education, in the
ERIC documents section, Kathy Mitchell in materials
search, and Sharryl Hawke in editing.

VDOLSd

PITNER: What are the key components of any course or
unit concerned with global studies?

CONDON: It is not so much a key component of a par-
ticular course or unit that is important but the
whole perspective of how you view the world and its
problems within the educational process. Key com-
ponents of a specific course can be identified, but
what we are really talking about in & K-12 curriculum
is the kind of issues kids will be facing today and
in the future. We need to help students develop
bonds across space and time, to explore the future
based on what they know about the present. People
will probably have to learn to live and cope in a
world that is characterized by continued conflict

and change. This won't be learned at one grade level
or in one course, but the understanding necessary
will be developed at many grade levels, by content
specialists, teachers, and commercial curriculum pub-
lishers working together. continued next page
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- PITNER:

Some work has already been done. Lee
Anderson's work, International Edusation, Long Range
Goale ana Objectives, is a broad outline of some of
the issues that can be identified as objectives and
dimensions of international understanding. The task
is to turn these objectives into "key components"”
all courses.

REARDON: I'd first like to give a definition of what
I consider to be global studies. Global studies con-
sists of those educational activities and experiences
which can help learners to participate in the forma-
tion of a global community. By global community I
mean a socio-political order on planet earth which
enables all persons on the planet to share equally in
a set of values that are not only vital to survival
vital to fuifilling each person's human

The Institute defines five value objectives
for global studies: (1) peace or limiting violence,
(2) social justice, (3) economic well-being, (4) eco-
logical balance, and (5) participation in policy
making. 1 believe participation in decision making
is a very key value. Peopla want to have something
to say about what happens tu them and about the
nature of the public order which determines what hap-
pens to them.

What has your organization done in develop-
ing curriculum that can readily be used in schools?

CONDON: The Center has put together materials to
answer specific teacher requests; we have a couple of
curriculum pieces, most notably Patterns of Human Con-
flict, a multi-media package geared to senior high
school which deals with conflict on personal, inter-
group, and international levels. We've also devel-
oped some background papers and ideas to help teach-
ers supplement their teaching about such issues as
conflict and war, population growth, and global in-
terdependence. However, our preference is to work
with commercial curriculum producers in helping them
add global perspectives to their materials because
these are the materials that will be widely
disseminated.

REARDON: The part of this question that throws me is
the phrase “readily be used in the schools.” The
professionals working in cooperation with the Insti-
tute have produced a variety of course outlines,
mini-units, individual lessons, simulation games,
sound filmstrips, films, and a few booklets. But the
degree to which the material can be "readily used"
depends on the classroom teacher. To readily use
these materials teachers will have to develop the
skills of eliciting from students their concerns
about the issues and working with them on formulating
potential solutions, strategies for achieving solu-
tions, and in some cases, opportunities for the stu-
dents to actually involve themselves in strategies.

PITNER: What do you feel is the best approach for
classroom teachers to pursue if they wish to imple-
ment a global studies concern in their classes?

CONDON: 1 don't suppose there is any "one way" to
implement global studies. I think for example, in a
course 1ike U.S. History, you could look for certain
obvious themes, such as conflict, and try to analyze
that concept as it appears in U.S. history. Then you
can apply some of the same strategies to help analyze
global conflicts.

Part of the problem is that nobody has de-
fined exactly what the objectives of international
understanding are grade level by grade level. So,
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what do you teach students at the second grade level,
at the fifth, or the eleventh? There are bits and
pieces around, many of which are good and promising,
But it makes it tough on the ¢lassroom teachers who
don't have time to sit around and develop their own
“giobal curriculum," On the other hand, if we can
offer teachers some basic guidelines, many of them
are ready and willing to deal with global perspec-
tives. We're hopeful because many concerned

teachers are developing a variety of approaches,

REARDON: The best approach is for the teacher to de-
velop his or her own global concern and a very real
sense of his/her role in the global system. Achiev-
ing a global view is a very difficult kind of thing;
we can conceptualize it, but our sense of relation to
global problems is sometimes very remote. We need to
educate ourselves about the values outlined ear-
lier and how they affect people in their own communi-
ty and other communitics all over the world--an imme-
diate community perspective ana a global perspective.
The approach I think classroom teachers
should take to implement concerns in their classes is
to become concerned themselves so they can elicit
from students the same kinds of concern. This is a
rather high risk thing because we might have to
abandon some of our standard strategies, but risky
things are kind of exciting. We must also break out
of the single discipline approach to global studies
and learn to exchange ideas and solutions.

PITNER: What is the role of the teacher in global
studies?
CONDON: The global studies teacher doesn't have to

act differently from other teachers. Teachers must
be able to recognize problems, find and sort out ma-
terials, marshal resources--in short, to provide the
tools for "rational and informed inquiry into
alternatives."

REARDON: I think when it comes to global studies,
everybody should be a teacher. But the teacher in a
professional sense should elicit concerns from stu-
dents after he/she has developed personal concerns.
The teacher should help students to recognize their
roles in the world political system and facilitate
learning that will enable them to act for construc-
tive system change.

PITNER: How have students responded to a global di-
mension in social studies courses? .

CONDON: Most of what we know about student response
to global studies is impression because we haven't
done any validation projects with the exception of
one in Denver which was related to a specific curric-
ulum item. However, the impression is that students
respond positively to global studies. Their re-
sponses seem best when there is & marriage between
issues and something concrete, such as gas lines or
wheat prices--global problems which have an impact
on all of us.

REARDON: My firsthand experience with this issue is
limited. I have done some demonstrations of global
dimension materials we've developed, and the students
responded positively to a number of things. To get
more definitive response from students, I would say
that we would have to do a lot more diagnostic work
about students' perceptions and values.

PITNER: Have there been any problems in implementing
global studies courses in United States schools?
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CONDON: The problems in implementing global studies
are really no different from introducing other new,
rather controversial ideas. Of course, the curric-
ulum is already crowded, so a "new priority" is a
problem. Actually, the Arabs gave a real boost to
global studies and taught us more about interdepen=
dence in six weeks than we can teach in three years.
Perhaps we can use this impact to expand global
studies in the schools.

REARDON: I guess that depends on how you define
problems. It's been very difficult and there have
been obstacles: (1) lack of information about the
urgency of global problems; (2) lack of communica-
tion and functional cooperation among those inter-
ested in global dimensions; (3) lack of resources to
-implement a great deal of what has been developed;
and {(4) a need to break through some of the tradi-
tional ways of dealing with social issues and world
affairs in classrooms. [ feel there is a movement in
globalism, and I feel that it is getting stronger.

PITNER: Isn't it somewhat unpatriotic to consider a
global studies curriculum in our nation's schools
when their task traditionally has been to further the
development of nationalism?

CONDON: Teaching global perspectives is not anti-
thetical to nationalism. National survival is patri-
otic. So is international survival, and we must get
along with others to survive. The responsibility of
being a U.S. citizen means responsibility wider than
.our own view; since we are citizens of the globe we
need a global perspective also. Thea narrowest re-
sponsibility might be, "We can't have & starving
world, or we will have a world revolution." Hope-
“fully we can expand responsibility past that to help
young Americans understand how the price of bread or
oil has world-wide implications.

REARDON: I don't think the traditional task of the
American school was to develop "nationalism." The
task was to build a nation and engender patriotism,
and nationalism was the means by which the

schools would integrate many different cultures.

It seems to me that global studies is patriotic in
the highest sense. Patriotism means that one is
willing to sublimate certain self-interest in the
larger interest and that is what global community
building is all about.

PITNER: What is the future of the global studies
movement in United States schools, particularly in
social studies education?

CONDON: I can't survive by being pessimistic. We
have to try to solve problems. Humans have coping
power~-~we have been flexible in dealing with problems
in the past, now we need a rational response to glo-
bal problems that affect us. Global problems aren't
out of control, but they are serious, and they must be

faced. Schools are one of the best places to start
the task.
REARDON: I don't know what the future will be. I

have a potential negative image that the movement
will be in U.S. schools and will continue to be a
traditional world affairs education from the U.S.
perspective. However, [ also have a positive image
that the movement will encourage U.S. professionals
to reach out to professionals all over the world to
support each other in making this a ¢lobal movement
for a global community.

I think that global studies should make
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social studies more reflective and more interdisci-
plinary. I'm in this movement because I think that
education can make a difference in the world's future,
and I think global studies is a potential instrument
for making that kind of difference.
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Curriculum Notes

Below are listed five approaches to teaching global
studies. For each, one representative set of curric-
ulum materials is described.

- An Intercultural Approach

. The AMERICAN UNIVERSITIES FIELD STAFF, INC. (AUFS)

has developed two sets of cultural studies materials
for secondary school use, Man at Aq Kupruk: Tradition
and Change in Village Life in Northern Afganistan and
Southeast Asta: Modernization and Regional Economic
Development. The muiti-media packages are designed to
help students better understand global humanity by
focusing on patterns of culture. AUFS, 3 Lebanon St.,
Hanover, N. H. 03755.

- An Issues Approach

The PUBLIC ISSUES SERIES: HARVARD SOCIAL STUDIES
PROJECT includes several booklets which are applicable
to global studies. They are based on selected case
studies, include open-ended student questions, and are
intended for secondary use. Xerox Education Publica-
tions, Education Center, Columbus, OH 43216.

- An Historical Approach

The UNITS IN AMERICAN HISTORY developed by the AMHERST
PROJECT'S COMMITTEE ON THE STUDY OF HISTCRY include
three studies which are useful for teaching a global
perspective at the secondary level. The studies use
primary sources to inquire about the nature, methods,
and implications of history. Addison-Wesley Pub-
1ishing Company, 2725 Sand Hill Road, Menlo Park, CA
94025,

- A Topical Approach

The CENTER FOR WAR/PEACE STUDIES has developed a

series of five booklets, SO YOU WANT TO TEACH ABOUT...,
dealing with global issues. Booklets are available
for elementary through high school levels. The CENTER
FOR TEACHING INTERNATIONAL RELATIONS has produced two
sets of global studies materials which are being dis-
tributed by CW/PS. GLOBAL DIMENSIONS is a series of
four booklets each relating to a specific topic. NUTES
ON TEACHING INTERNATIONAL ORGANIZATION is a series
providing teachers with suggestions on teaching global
topics. CW/PS, 218 East 18th Street, New York, N. VY.
10003.

- A Data and Questioning Approach

The CENTER FOR INTERNATIONAL PROGRAMS AND COMPARATIVE
STUDIES has available two sets of materials, Data on
the Human Criats, which includes a student inquiry
handbook plus a teacher's guide, and Teaching About
War and Its Control, a selective, annotated bibliog-
raphy. 99 Washington Avenue, Albany, N. Y. 12224.

Additional Resource:

INTERCOM. A Jjournal focusing on global problems and
resources for dealing with global perspectives.
Published by Center for War/Peace Studies. See
especially issue 75, "Teaching Global Issues through
Simulation: It Can Be Easy." 218 East 18th St.,
New York, N. Y. 10003.



Book Reviews

Edueation Jor Fease: Folus on Mankind., George
Henderson, ed. Association for Supervision and Cur-
riculum Development, 1201 Sixteenth Street,
Washington, D. C. 20036, 1973, $7.50.

This book confronts the complex overload of informa-
tion about the affairs of the world and integrates it
into a comprehensive curvicular tool. The book
focuses on both the ethical implications and the
action perspective required of today's students who
-are seeking their roles as self-motivated individuals.
heriderson does not offer a prescriptive, fail-safe
program like those produced in the 1960s, but he does
suggest a framework of fundamental ideas emerging from
peace research into which each teacher can fit social
reality according to his/her own style.

Revicwed by Beverly Long
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war and war Frevention, Joseph and Roberta Moore,
Hayden Book Co., Inc., 50 Essex Street, Rochelle Park,
N. J. 07662, 1974, 141 pages, $1.98, (From the Amer-
jcan Values Series.)

In this book the Moores are concerned with both the
effect and the acceptance of war as a way of human
life, and they encourage students to actively consider
alternative practices in meeting human needs. The
book's 11 chapters each develop a theme such as the
problem of war, the causes of war, the consequences of
war, war prevention, and alternative futures. Chap-
ters conclude with class discussion and directed ques-
tions along with suggestions for additional fiction
and nonfiction readings.

Reviewed by Richard Pitner
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ERIC Documents

The transnational and transcultural interdependencies

and aspirations that unite humans of this planet can be

studied by “"looking at" four global studies fundamen-
tals: human rights, economic welfare, world order,
and ecological balance. The ERIC documents included
nere have this broad base, incorporate a variety of
teaching strategies, and offer suggestions for stu-
dent action.

The documents abstracted below are available from
EDRS, Computer Microfilm International Corp., “P.0.
Box 190, Arlington, VA 22210, unless otherwise noted.
Microfiche (MF? is $0.75 for the first 479 pagdes and
$0.15 for each additional 96-page increment or frac-
tion thereof. Hard copy (HC) is $1.50 for 1-25 pages,
§1.85 for 26-50 pages, $3.15 for 51-75 pages, $4.20
for 76-100 pages, and $1.20 for each additional 25~
page increment or fraction thereof., Postage is
extra. We suggest you refer to the complete abstract
in kesearch in kducation before ordering.

0404
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ED 086 570, Gilokal Development Studies. A Model Cwr=
rioulwr Jor an Academic Year Cowurge {n Global systems
and Huwnan Development .t the Sceordwy and Underyrad-
wate Levels o) General Educatior. 1973, Available
from Management Institutes for National Development,
230 Park Avenue, New York, N. Y. 10017, $5.00. Avail-
abla in MF only from EDRS. 68 pp. The course, an
experimental model, intended for use in secondary
grades and higher education, centers on mankind in a
global context. Main objectives are to help students
understand the realities of global systems, interde-
pendencies, and imbalances, and to help them develop
conscious attitudes toward their own belief$ as well
as those of others. Some of the teaching techniques
suggested are surveys, interviews, research, and the
use of audio-visual and print materials to stimulate
group discussion.

ED 070 735. Learming Peace! A Resourcve Unit. By
Grace Contrino Abrams and Fran Contrino Schmidt.

1972. Available from Women's International League for
Peace and Freedom, 1213 Race St., Philadelphia, PA
19107, $3.00. Available from EDRS in MF only. 54 pp.
The rescurce unit prepares 7th- through 12th-grade
students for peace by helping them to develop an in-
terest in peace, to realize that peace is possible,
and to recognize their future role in peacekeeping.
Activities are included which help the student under-
stand and assess his own and others' attitudes and be-
1iefs toward peace; examine the social, economic, and
political reasons for war; analyze human and environ-
mental problems resulting from war; investigate the
aims of the national and international organizations
for peace; identify world problems; evaluate the com-
munications media's role in peace; examine alternative
ways of conflict resolution; and enumerate ways to
participate in the quest for peace. The teacher may
use the total guide or select certain activities.

ED 079 190. Man's Changing Values and a World

Cul ture-~iew Directions and New Emphases for Educa-
tional Programs. A Report on the 1971 Phi Delia Kappa
Conference on World Education. 1972. Available from
EDRS in MF or HC. 101 pp. This document contains the
proceedings of a one-day Phi Delta Kappa conference on
world education attended by educators from several
countries in May, 1971. Specific objectives of the
conference were to (1) examine the values of our
changing world; (2) recognize the growing need for a
world culture; (3) see how our changing values help or
hinder a woirld culture; and (4) try to find new direc-
tions for existing educational programs. In achieving
its objectives, the conference concluded that there
are many indications of a world culture; a world edu-
cational program can affect the entire value system of
mankind; and there is need for a world culture and an
urgency in finding solutions to pressing problems.
Most useful to teachers and curriculum developers are
the five suggested workshop presentations on new direc-
tions and emphases for educational programs.

GPrOLhd

Useful ERIC descriptors in searching for materials on
global studies are "Peace," "War," "Conflict Resolu-
tion," “"Cultural Education," "International Education,”
and "World Affairs." ERIC identifiers which are help-
ful are "Worldmindedness" and "World Order."

For information about ERIC resources on global stud-
ies, or any other topic in social studies/social sci-
ence education, write to User Services, ERIC/ChESS,
855 Broadway, Boulder, CO 80302.
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looking At... 1s a current awareness bulletin
published occasionally by the ERIC Clearing-
house for Social Studies/Soclal Science Educa-
tion (ERIC/ChEsSS). ERIC/ChESS is funded by the
National Institute of Education (NIE} and spon-
sored by the Social Science Education Consor=
tiun, Inc. (SSCC) and the University of Colo=
rado. Free cobples of Looking At... may be ob~-
tained from: ERIC/ChESS, Looking At..., 855
Broadway., Boulder, Colorado 80302. If You are
not already on che mailing list to receive
bulletins and would like to be, sond your name
and address to ERIC/ChESS.

SCHOOL ETHNOGRAPHY

Purpose

Looking At... is published to let you know what we
know about an emerging topic of interest or current
concern of elementary and secondary social studies
and social education teachers. We, after all, are a
“clearinghouse.” We select, abstract, and index cur-
rent hard-to-obtain documents for Research in Educa-
tion (RIE) and current periodical articles for Cur-
pent Index to Jourmals in Education (CIJE). Also,

we commission or prepare social studies practical
guidance pavers, interpretive papers, and reference
tools when :ieed, l1iterature, and practice warrant.

In the process of doing this work we get around, talk
with many people throughout the country, have many
visitors, and receive many letters and telephone

calls for information about who is doing what, and

what is the latest activity on a topic. Before
enough theory, practice, or materials have crystal-
1ized or surfaced to warrant a practical guidance
paper, we hope to make available information about
practice, people, materials, and ideas on a topic as
we receive it; performing a clearinghouse and com-
munication function through Looking At...

Looking At... is also intended to be a catalyst in-
creasing communication from you to the clearinghouse.
Please send us descriptions of your work, announce-
ments, questions, syllabi, guides, experimental mate-
rials, and suggestions for a second Looking At... on
sch?ol ethnography and for a Looking At... on other
topics.

ETHNOGRAPHY

may be simply defined as descriptive anthropology. It
is a technique that the anthropologist uses to gather
data about any group of people under study. The
interview, book review, ERIC document abstracts, and
other items that follow have bean chosen to acquaint
Looking At... readers with the applications and im-

plications of the technique when used to examine the

interactions of individuals in schools. :

Ethnography is an interesting and potentially useful
tool for educators as well as anthropologists and one
that is receiving new and increasing attention from
both professions. Anthropologist Harry Wolcott sug-
gested a rationale for the application of the tech-
nique to schools when he stated in his interview with
us that "what school people try to do makes good sense
to school people but does not necessarily make sense.
in terms of the problems as seen by other
constituencies. ' oo R

He has referred in his writings to the ethnographer's
Jjob of makiny the "obvious" obvious, as he discovers
the societal rules that are so self-evident to every-
one in a culture that they are conformed to without
question. By revealing those rules and habits, the
anthropologis* can enable educators to question and
improve the institutions and customs they have taken
for granted.

INTERVIEW:

The views of Harry F. Wolcott on the subject of
school ethnography will provide the educator with an
overview of the topic. Wolcott is a Professor in the
Departments of Educational Foundations and Anthropol-
ogy at the University of Oregon and a Research Asso-
ciate at the Center for Educational Management Policy.
He holds an undergraduate degree from the University
of California at Berkeley, a teaching and administra-
tive certificate and M.A. from San Francisco State
College, and a Ph.D. in education and anthropology
from Stanford. Ji11 Hafner, of the ERIC/ChESS staff,
conducted the interview with Wolcott.

HAFNER: What is school ethnography and what kind of
data emerge from such a study?

WOLCOTT: Any ethnography is a picture of the life of
the members of some social group seen in the context
in which that life is 1ived. The ethnographic ac-
count ought to answer the question, "What is going on
here?", so that an outsider might, at least theoreti-
cally, be able to join the group and know how to act
as one of its members. Perhaps more modestly, he

WOLCOTT

would be able to understand how people in the group
ordinarily act and believe. One problem with “school
ethnography” is that the researcher's own familiarity
with school, resulting from having once been a stu-
dent him or herself, can make the task more rather
than less difficult. It's hard to put yourself in
the position of a naive and interested learner if you
feel that you already "know it all" or have strong
convictions about what is right or wrong with formal
education.

HAFNER: What conceptual frameworks are used in eth-
nographic study?

WOLCOTT: The cultural anthropologist's basic concep-
tual tool is culture. People learn and transmit
ideas about the way things ought to be done so that
each of us doesn't have to invent a new and totally
unique lifestyle to accomplish our every task and so
that we can have an idea of what to expect from those
around us. Culture is 1ike a grammar, providing us
with a basic structure for guiding successful social
interaction. To make so global a concept workable we
continued on page 2
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analyze it in terms of features commonly described in
all societies-~social organization, world view, eco-
nomic organization, political organization, projec-
tive systems {e.g., mythology), material culture--the
kinds of headings one finds in most introductory
texts in cultural anthropology. In my own work in
the ethnography of schools, I'm paying particular at-
tention to two facets through which I think anthro-
pology can address the subject of formal education.
These are social organization and world view. It is
quite clear, for instance, that not all educators
share the same world view. Differences in the be-
1iefs shared by classroom teachers and by non-teaching
educators warrant very careful consideration and
analysis.

HAFNER: Is it possible to confine such a study to
the boundaries of the school?

WOLCOTT: The anthropologist normally takes a step
back and asks what the school is a part of. He takes
the holistic view that characterizes the anthropolog-
ical perspective, not looking at the school as an
isolated, self-contained 1ittle island, but as having
a larger base in society. In my study of the prin-
cipal,* 1 was looking at an occupational roje; I think
the study became more ethnographic when I also consid-
ered the cultural forces shaping that role rather than
when | was only looking at how a principal interacts
with faculty and parents or what he does supervising
students and teachers. I was (or, from a strictly
ethnographic point of view, should have been) looking
at a person who was a principal rather than a princi-
pal who happened to be a person.

HAFNER: Various disciplines are looking at the school
as a social system. How would your objectives differ
from those, say, of a sociologist?

WOLCOTT: There is a considei:able overlap between what
sociologists and anthropologists do. We draw upon
similar techniques, look at people in human groups,
read and criticize each other's studies and footnote
them in our work, and face similar constraints work-
ing in formal education. Some broad differences are
that, in general, sociologists focus on population
samples of large numbers of people. Sociological
studies often include many schools or school districts.
Anthropologists traditionally have inquired into small
numbers of people who constitute an entire group, like
a whole tribal society or a village group, and in
their school studies typically look at one or a few
individuals, a single school, or a particular event
(1ike a strike) or period of time (1ike the social
activities of a senfor class). Anthropologists get

to know at least some of their subjects so well that
they call them informants. Sociologists tend to fecus
on interaction settings, on groups rather than on in-
dividuals, on subsystems of complex societies, and

on social problems, such as conflict resolution or
professional autonomy. Anthropologists are interested
in what people say and think about what they do, as
well as the behavior itself, and in the ideational
syastemg people carry around about how things ought to
be. The anthropologist depends on extensive on-site
research over an extended period of time. Thus it is
noted that anthropologists “do field work" while so-
ciologists "gather data." Among other differences one
always comes back to the anthropologist's interest in
the holistic view, where many aspects of human life
are woven together.

HAFNER: To what purposes can ethnographic data be put?

*Harry F. Wolcott, The Man in the Prineipal's Office:
An Ethnography (New York: Holt, Rinehart and
Winston, Inc., 1973).
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WOLCOTT: Let me suggest three different ways ethno-
graphic data can be used. To borrow the analogy sug-
gested by Clyde Kluckhohn's Mirror for Man, 1 think
ethnographic data can provide careful description and
cultural analysis of what is going on in a school.
The description is there; whether people 1ook in the
"mirror,” what they choose to see, and whether they
make changes, probably ought to rest with the person
looking into the mirror rather than with the person
holding it. Second, ethnographic data can be used to
help educators with their problems--either with spe-
cific problems, such as fntercultural education, com-
munity assessment, and program effectiveness, or with
getting a new and broader perspective on what the
problem is. Educators tend to look at most problems
as having solutions in schools; anthropologists, by
taking a step back might often be able to point out
that the school is sometimes part of the problem or,
when it is part of the solution, it is only a small
part and not necessarily the critical one. What
school people try to do makes good sense to school
people but does not necessarily make sense in terms
of the problem as seen by other constituencies. The
third purpose is to contribute to our understanding
of human behavior and, particularly, of human learn-
ing. I think that is the long-range goal.

HAFNER: What impact do you hope that anthropology,
and ethnographic studies in particular, will have on
the future of education?

WOLCUTT: Referring again to Mirror for Man, whether
immediate changes can come about will probably depend
on whether educators themselves can learn to use eth-
nographic data, find it useful, and 1ive without
someone telling them what to do. They are busy,
action-oriented people and they don't always want to
look in the mirror. At present more anthropologists.
are looking at the schools over a sustained period

of time than ever before, largely because of the
Experimental Schools program funded by the National
Institute of Education. What I hope will come of
this current wave of anthropological attention to
schools is data about what reatly goes on as opposed
to what we would like to have ¢o on. We will turn
our attention to looking at what happens in schools
all day long rather than in sor? sixty-second period
when a child is doing a particular educational task
of the kind that interests educational psychologists
We will pay more attention to unintended as weil as’
to intended consequences of instruction, to the con-
sequences of going to school at all, and to the
variety of contexts in which we all learn rather than
to the schoolman's necessarily navroi/er focus of what
is learned in the classroom. Also, we will give in-
creasing attention to the relationship between lan-
guag2 and learning. Finally we will appreciate the
fact that we are all products of culture. What we do
and say and how we organize our schools reflect be-
liefs shared among ourselves that are not shared by
people in all times and places.

HAFNER: Do you know of any instances where students
are doing ethnographic studies?

WOLCOTT: 1I've recently corresponded with a high
school teacher who is teaching anthropology by having
his students act as proto-ethnographers. Ethnography
in their own schools conducted by students poses some
of the methodological and ethical problems faced by
the professional anthropologist such as to whom do
you show your materials? who has a right to get in-
side a group and under what kind of safeguards for
both informants and researcher? dare you share the
information you are getting with the teacher? can in-
formation be shared with “interested" administrators?
This gets into some knotty problems inherent in
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social research.

When fieldwork is not possible, teachers try to im-
merse their pupils in an ethnographic approach by pre-
senting them with archaeological and ethnographic evi-
dence and letting them "muck about" and look for ways
to make sense cut of the information confronting them.
This approach characterizes the Anthropological Cur-
riculum Study Project materials developed for high
schools and the Man: A Course of Study materials for
intermediate grades. These materials are designed to
teach anthropology by putting the student in the role
of the anthropologist.
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BOOK REVIEW

An example of the studies of zchool 1ife undertaken
recently is Philip Cusick's Inside High School: The
Student's World (New York: Holt, Rinehart and
Winston, Inc., 1973). Cusick writes in terms of or-
ganization and systems, groups and roles, rot in
terms of culture. His technique, however, is othno-
graphic and exemplifies what can be done by a teach-
er/administrator looking at a familiar environment
from a new perspective.

Cusick spent six months as a participant observer,
associating with a group of senior athletes in class
and out at Horatio Gates High School. He was looking
for the answer to the question, "How do adolescents
view themselves as students?" Cusick justifies such
a question by considering that what individuals make
of %heir lives is predicated on how they see their
world.

What Cusick discovered in his field study was a com-
plexity of cultural systems resuiting from the basic.,
institutional characteristics of the school's organi-
zation. These characteristics include compartmental-
ization of subject matter into discrete areas such as
English, biology, or metal shop; division of the day
into class periods; instruction of students in large
batches; a power hierarchy from superintendent to
principal, teacher, and finally student; the stu-
dent's continued status of ignorance in relation to
those higher up the ladder and privileged with
"knowledge"; dependence on rules and regulations to
maintain order; the physical organization of the
school based on a single classroom with the teach-
er's desk at the front and students' desks arranged
below.

Cusick relates those characteristics to two subsys-
tems: production and maintenance. Production deals
with the transmission of knowledge and skill, the
real justification of the school's existence as an
institution. Maintenance deals with the preservation
and smooth running of the total school organization.
Although separable conceptually, both of Cusick’s
subsystems can provide perspectives on any single
{ssue: the principal lecturing on promptness is en-
forcing the rules of the school, which is a mainte-
nance activity; but he is also teaching desirable
modes of behavior, transmitting social skills and
contributing to the production activities of the
school.

The intended and unintended effects on the student of
the characteristics of the school organization are
described by Cusick. Intended effects deny students
their freedom, mass them, and leave them undifferen-
tiated; unintended effects are lack of student and
teacher interaction, noninvolvement in formal activi-
ties, a fragmented educational experience, minimal
compliance with the system based on concern for only
its maintenance aspects.

000

3
h)

v

BEST COPY AVAILABLE

These unintended effects foster the formation of stu-
dent social groups operating around the formal struc-
ture of the school. Conforming to the maintenance
subsystem of the school, the students function within
the margin of acceptability prescribed by the system
while pursuing their own interests. These cliques or
groups focus exclusively on non-academic interests,
such as fishing trips, motorcycle riding, and footbail
games. (Note that the author was not a participant in
coed or all-girl groups.)

Teachers and administrators are also affected by the
institutional characteristics of the school. Although
Cusick did not become closely allied with members of
either group, he did interview them for their perspec-
tives on the students. Individually their responses
to the system and to the students could also be cate-
gorized by Cusick in terms of production or mainte-
nance subsystems.

Further examples from Cusick's data irdicate how an
individual's frame of reference--institutional or
student-group, production or maintenance--led to un-
conscious misunderstandings and misperceptions by even
the best intentioned members of the school. For in-
stance student leaders complained that the student

body did not participate in school activities: they
aid not see that one or two groups monopolized the few
avaiiable activities; they did not see the closed group
system operating within their social world. In another
instaace teachers attempted group-directed and group-

‘initiated curriculum activities; they were not cogni-

zant, however, of the limited functions of the social
groups to which students automatically revert for

these activities; the personal and social functions of
the groups meant that the group leader was i11 equipped
and unmotivated to provide academic leadership.

" To Cusick, education at Horatio Gates High School ap-
_peared itself to be a maintenance subsystem of the

larger social system of American society. In that
role he saw it preparing students to 1ive with General
Motors' automation and the Army's regimentation and
facilicating the orderly progression of adolescents
into a society dependent upon order and conformity.
The state of educational affairs at Horatio Gates re-
quires readers to respond to the weight of Cusick's
evidence if not his final suggestions. That weight
indicates the power of the ethnographic technique and
should be an incentive to education towards its
mastery. )

«=Jill Hafner

BIBLIOGRAPHY AND NEWER BOOKS

An eagerly awaited publication, Anthropoiogy and Edu-
eation; An Annotated Bibliographie Guide, by Jacquetta
H. Burnett with the collaboration of Sally W. Gordon
and Carol J. Gormley, was selectively compiled, with
annotated entries arranged alphabetically by author
and including early as well as current documents.
bibliography is available from the Human Relations
Area File at HRAF, P.0. Box 2015 Y.S., New Haven,
Connecticut 06520.

Two books, too new to be included in the Burnett bib-
liography, from well known contributors to the field
of education anthropology are Education and Cultural
Process, edited by George Spindier (New York: Holt,
Rinehart and Winston, 1974) and Culture and the Edu-
catton Process by Solon T. Kimball (New York:
Columbia University, Teacher's College Press, 1974).

The
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ERIC DOCUMENTS

Tne documents abstra.ted below are available from
EDRS Computer Microfilm International Corp., P.0. Box
199, Arlington, VA 22210, unless otherwise noted.
Microfiche (MF) is $0.75 for the first 479 pages and
$0.15 for each additional 96-page increment or frac-
tion thereof. Hard copy (HC) is $1.50 for 1-25 pages,
$1.85 for 26-50 pages, $3.15 for 51-75 pages, $4.20
for 76-100 pages, and $1.20 for each additional 25-
page increment or fraction thereof. Postage is extra.
We suggest you rafer to the complete abstract in
Research in Education before ordering.

The documents were retrieved through searching the
ERIC indexes Research in Fducation (RIE) and Current
Index to Jowrmals tn Education (CIJE).

SO 006 283 (ED number nut yet assigned; check rall 1974 is-
sues of RIE). wi:v Miaos e o e Ml el Tt
By Frederick Erickson. 1973, 10 pp. EDRS price: MF-
$0.75, HC-31.50. In a report to participants in an Ameri-
can Educational Research Association Research Training Work-
shop. April 1972, the author sets forth guidelines for the
conscientious application of ethnographic techniques to the
study of the life of a school. He sees ethnography as an
inquiry process guided by a point of view rather, than as a
reporting process guided by a standard techniquet The first
steps of such a fieldwork inquiry process require the state-
ment of a researchable question while keeping in mind the
fact that what is commonplace to observers and to partici-
pants is nonetheless extraordinary and that what goes on in
the school involves the interaction of individuals, groups,
and social units outside of the school., To exemplify the
inquiry process, the issue of ethnicity as a factor in a
school ethnography is identified by the author and ampli-
fied by questions appropriate to field research.

ED 080 512, /i ogendaey Fereoedona fuoan Elomoat o
Coteheoly A4 2w Gradu. By Richard I. Warren. 1973, 174
pp. EDRS price: MF-80,75; HC not available from EDRS,
available from Schoo! of Education, Stanford Center for Re-
search and Development in Teaching, Stanford University,
Stanford, CA. This case study investigated teaching ex-
perience in an elementary school with 425 pupils and 14
teachers. The study views teaching not only in the context
of the classroom but also in the organizational context of
the conmmunity. It is an ethnographic study concerned with
the interdependence of teaching behavior, beliefs about the
teacner's role, and institutional settings, Specifically,
it deals with the cultural processes that define and struc-
ture the role of the teacher as technician and socfaliza-
tion agent and with teachers' responses to such processes.

ED 086 562. .“wfil mpanimrrtow, Josfelinat! e oma Cul-
capdd Mo it o B B! Loty gt foae, By Francis
A. J. lanni and Patricia Caesar. 1973. 19 pp. EDRS
price: MF-$0.75, HC-$1.50. [t is the intent of this re-
search program to provide a comparative base of social re-
lationship patterns out of which will grow preliminary ngen-
eralizations about the regularities of behavior which char-
acterize the high school and to make the base available to
education decision makers. While educational research fo-
cuses on the student as learner and the adult as organizer,
this project describes the social organization to which

both contribute and assumes that a school is a socjal sys-
tem in which members share a common culture. Field research
is being done in three New York area high schools--urban,
suburban, and rural--by anthropological teams 1iving in the
community and participating in the school.

EJ 072 301. "The School as a Social Environment for Learn-
ing: Social Organization and Micro-Social Process in Educa-
tion." By Sarane S. Boocock. &ofaloay of Educatien, vol.
46, no. 1, pp. 15-50, Winter 1973. Not available from EDRS.
A synthesis of the literature on the social organization of
schools and the interaction comprising the social process

of education, this article concludes with a suggested re-
search agenda oriented toward the development of a real
theory of the school as a social environment of learning.

Frin o

RECENT TRENDS IN THE TEACHING OF
PRE-COLLEGIATE ANTHROPOLOGY

is the tentative title of a forthcomit 3 ERIC/ChESS
publication. Thomas L. Dynneson of the University of
Texas of the Permian Basin has drawn together a
wealth of information on materials and approaches for
teaching anthropology on the elementary and secondary
levels and has also inciuded a chapter on the uses of
anthropology in illuminating the 1ife of schools and
classrooms. The paper will be available from the
Social Science Education Consortium, Inc., 855
Broadway, Boulder, Colorado 80302 by December 1974;
it will also be indexed in RIE and available in
microfiche and hardcopy from EDRS,

ANTHRO AND/IN/OF EDUCATION

To pick up on the Wolcott theme of providing a mirror
for educators, Francis A. J. lanni and Edward Storey,
editors of Cultural Relevance and Educational Issue8:
Readings in Anthropology and Education (Boston:
Little Brown and Co., 1973), intend to mirror educa-
tion in America as a social problem. While taking
into account the difficulties that educators and an-
thropologists may have in their professional expecta-
tions of one another, the editors outline the ways in
which anthropology can be related to education: (1)
anthropology and education, a generic relationship
between culture and teaching and learning, considered
as philosophy and force in human society; (2) anthro-
pology <n education, substantive knowledge embodied
in curriculum or in teacher training; (3) anthropol-
ogy of education, the inquiry into organized educa-
tion, educational research, and educational aims and
effects.

'SPECIAL JOURNAL ISSUE

Human Organization, the quarterly journal of the
Society for Applied Anthropology, will publish an is-
sue devoted to the ethnography of schools during the
summer or fall of 1975. It will be intioduced and
edited by Harry Wolcott.

KEEPING UP

How can classroom teachers keep in touch with what
professional anthropologists are doing? Harry
Wolcott suggests that for a modest $7.50 teachers are
welcome to join the Council on Anthropology and Edu-
cation (CAE). They should contact the American An-
thropological Association, 1703 New Hampshire Ave.,
NW, Washington, D. C. 20009. As Wolcott states:

The immediate benefits are two. First, they

would receive the excellent CAE Quarterly;

second, they would become part of the network

of people sharing special interest through

memberships in special committees.
In addition to papers and articles, the CAE Quarterly
also carries a series on courses in anthropology and
education at the university level, notes, announce-
ments, professional news, and a bibliography of recent
publications.

This issue of Looking At... began as a look at the
ways all the social sciences have applied their ap-
proaches to the study of schools and classrooms;
however, this topic was far too broad for coverage
in one issue of Looking At.... If you would be
interested in having other social science perspec-
tives on schools presented in Looking At..., please
let us know.
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